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Espariol

Santillana — Keylideas

1.A motivating story

1. Espanol Santillana tells a story of travels
and challenges.

Four pairs of enthusiasts of the Spanish language and Hispanic culture want
to explore the Spanish-speaking world: its people, its cities, its regions, and
its cultures.

Because of this, they have decided to create the Fans del espanol website
and to travel to different countries in order to discover and show unique
aspects of each place.

In each country, the four teams compete, taking on different desafios,

or challenges, that they must complete.

2. The challenges present exceptionally
motivating situations and fascinating places.

Each unit presents four challenges related to the people, the regions, or the
cultures of a country. For example, the teams participate in the ritual of the
voladores de Papantla in Mexico, prepare a dish containing paiche fish in
Iquitos, Peru, and compete in the Stairs Marathon in Valparaiso, Chile.

3. The students decide which team wins
the challenge in each unit.

At the beginning of each unit, students discuss the challenges and make
predictions about which pair will win. At the end of the unit, students take
a vote to decide the winners of the challenge according to a previously
established criterion: the most original, the most fun, the most relevant,

(-0 DESAFi0 ~

The Tu desafio section that appears
on certain pages is intended to
motivate students and promote

and so on. independent work.
Active participation in the storyline promotes student involvement and Upon accessing the Fans del
motivation.

espanol website to complete the
tasks proposed in this section,

students earn points, which they
accumulate throughout the year.

\ /
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Espariol

Santillana

2. The integration of culture T
into the units de jade

1. Culture is the framework for learning e
Spanish.

Culture is present throughout the unit: in the challenges, in the boxes

that feature the five Cs of language learning, in the section titled Mapa
cultural, in the readings, and in the final project.

Culture is also present in the practice activities: students analyze the culture
of a particular country, compare it with their own, and transfer what they have
learned to their own reality.

2. Culture is presented in an original way.

Each challenge features a cultural element of the country of focus, and this
element is related to the theme of the unit. For example, Desafio 1

in Guatemala showcases an element of traditional Guatemalan culture:
jade masks.

Elements of the culture of each country are also presented in an
organized way in the Mapa cultural section.

3. Culture is recognized in all its
richness.

Culture is explored as a perspective, a practice, and a product.
For example, students reflect about a quinceanera party, table
manners, courtesy expressions, foods, and dances.

Culture is exhibited from a variety of angles:

» Major cities such as Mexico City; San Juan, Puerto Rico; and
Antigua, Guatemala.

®» Archeology, architecture, and the fine arts: Tikal, the Zécalo,
Frida Kahlo, and so on.

®» Customs such as festivals, traditional clothing, foods, and sports.

» Youth culture, such as music and fashion.

T8
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An e |
xample of the integration of culture

Un mercado
especial

MAPA CULTURAL Guatemala

de Tikal
northern part
Here is located

1. La gran ciudad m:
The region of flatands in he
of Guatemnala is ¢

ik, an immense Mayan
 park covers an area of 576 ¥
This is. equivalent t© the
e city of Chicago. Tllinois.

‘Nation
(222 square miles)
area occupied by th

The quetzal
Guatemalan
Because the Ut
it has been declared @

a1 played an important 1

1 the bird represented on the
‘flag It symbolizes freedorn

etzal is in

protected species.

The quetz le in many
Mayan myths.

Menchi is a descendant
of the Maya Quiché in the northwestern
part of Guatemala. She received

e Nobel peace Prize in 1992

for defending the humsn HERS

S indigenous populations and for

O amving for peace. She is the most
famous indigenous woman
in Guatemala.

Rigoberta

196 cientonoventay seis

4. La marimba: sonido

guatemalteco

The marimba is  popular

T feal nstrument in Guatermela
T 1ooks like a huge xylophone

‘snd can have either a single

or a double keyboard:

The most complex manmba:
" the same sounds 25

s can

produc
a symphony orchestra

Guatemala
Choose one of these toPICS.

ibe the buildings (siZ:
“appearance. Compare N with a singer

1o research.
color) and the types of ShoPS:
you know.

(D) mensaies desde
» Investiga y esofbe

1. B centro histérico- Descrit

2 £ cantante. Descrie NS
Say if you like his music.

3. La Quema del Diablo- COMP tnis festival with one you kov:

it (1t D

Elcentro histérico lcantante. La tradicion
dﬂamﬂﬂdd!ﬁ\ﬂtmﬂﬂ- Ricardo Arjona. de |a Quema. del Diablo.
 Escrbe Use two of the most {mportant facts to write 20 email to a friend- -
Chichi :
ichicastenango .
. ;
Sololal@)
Guatemala
/Antiguay O -
Guatemala
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Santillana Key Ideas

3. An organization based on learning
1. The units are organized in three major blocks.

1. The linguistic nucleus: La llegada, the Desafios, Todo
junto, and EI encuentro. This is the fundamental and

most extensive part of the unit, and the focus within is on Eh, Negada
vocabulary, grammar, and communication.

2. An in-depth look into culture: the Mapa cultural and the (Los desafios
reading section. The cultural maps offer an organized

and systematic insight into each country. The reading
section highlights a cultural aspect while practicing reading
comprehension skills and strategies.

3. Putting knowledge into action: the Repaso pages and the
Proyecto. Students review the vocabulary and grammar of the
unit, then do a project in which they integrate the unit’s key
linguistic and cultural concepts in a communicative way.

2. Vocabulary and Grammar are presented in
short, well-defined sections.

Vocabulary and Grammar have been organized in short, unified,
two-page sections. This system facilitates focus on the topic being

studied. (Los repasos

T10
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In each unit
there are
four desafios.
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Organization of the unit: The challenges

The first part of the unit tells the story of the
challenges that the teams will face in each country.

1. La llegada
The initial pages contain three elements:

®» A fotonovela that shows the arrival of the participants in the country. This section
presents the vocabulary and the grammar of the unit in context. The story
is followed by comprehension activities.

®» A section with Expresiones titiles.

P A page titled ¢Quién ganara? where, students make predictions about which team will
win this stage of the challenge.

2. The Desafios

On these pages, the target linguistic concepts are developed in greater detail.
Each Desafio comprises 8 or 10 pages in which vocabulary, grammar,
and communication are developed.

3. El encuentro

After the challenges, a double-page titled Todo junto provides communicative activities
that integrate the vocabulary and the structures taught throughout the unit.

As a closing to the story line, the four teams meet at a culturally significant place
(El encuentro) and talk about the tasks they have completed, using the structures
and the vocabulary presented in the unit. At the end, students vote for the team they
consider the winner.

10 Unit structure



La llegada

éQuién ganara?
En Antigua

e four pairs gather in Antigua,
ity

T—— & Los dosafios
To ask for prices: encit

» Habla. for cach pair?
and discuss it ith your classmates.

Porqinn avamosatcentro |1 (ovoyalcentro
Tevassapatos? Comercal comercil Tavas
oaimercad? Almercac.

Togve

o ask for and ghe reasons: uzsAF“‘
porquenon

qué no levss zapa Vummdecnmpr“
Porque lassandalin son ms auténticss T
To say something is (not) n stye:
o) Est de mod
To say something s not) on sale: o =i
o Est en ofert.
To skt ot e s e/ coes -
P 4

B0j, young Guatemalan clthing
designer But before they are
going to buy some traditionl
Gutemalan-styis

Eite sonbrero 3 — Porcue s sancins
esbonio.dbude, . sonmisauténtess
ECuinta cnsts?

& hora sbre/cierr I iends.

En 1a tlonda do turstas [oesvio® |

Excuctn. To s s ot et e Tres trajes tipicos m 1
Listen and write true sentence 'Un mercado
[ =
T e s (
= == -
e e e
-

4 Mogsa. |lablusa ot sombrer

Lc...m"... a7 Curto i
. Tl ot the prces of the folonin tems. -~

Tkt aking e e and ansveng i aparire ™\

& o o

el mueco S ddlares el vstide - 18 Adares. 1a Blusa - 14 délaros el te - 29 dlares

re———
cco dlres.

LComprondes?

» Une. Match cach question wih the corresponding anser.

1. How much i the har? Porque son mis auténticas
2

Interesante ]

b
@

.
5 Whereis

ey e 351 152 canococaentay s E———

Hablar sobre compras

_ . & Prodiccion
La mascara de jade > Ecoge.Whar ik Diraand R g3 rst? Chose oo of these ptiors.
Ry a——

b Goneman s,

Tt €9 Las recomendaciones de Rolando 5o}
it

@ L e o ity

€D :qué piensan hacer?

Verbos con

Verbos irregulares
« Irregular verbs do not folow typical

for example, are irtegular verbs 5D cQué tienda es?
‘ser — yo soy, ti eres. Comunicacion S .

* et e s e o0 10 a parne.Gan 7 o e Booss what e of 10 67

oot oo iy s of (D Un i do comprns
ettt o i ) » iy ot Oy v s o -
chsp a3 @ *mennae mema en, o e e epaion

e tahiwing statamants o e (ot of s s
1. Rita o quiere r e compras

2. Diana tiene que comprar un suéter

3

AT T s

Verbos con raiz irregular (e > ie)

@ vetective de patabras * Some verbs, like cerrr (to losel,
peta. Based o th fotnoela
that completas each sentence correctl

e (oot rcueni
==
R
FR——
- - i S oret oo e
e msearme de w”:"::m ‘”‘V S:h""w : | vosotras Ask for and give the reasons behinc ﬂaanh answer, ; Ja tienda de milsica
4. Porquéno en el mercade ‘ask you at what time they open and usted ustedes using zpor qué? (why) and porque (because). a mos alhotel
e o s s g em |8 O et e, L
! e —— B

Covende (o mtestand) €D et agenda
(] oS N
e e e
aracisn, what irgul pyisiond ¢

Comp:
S — and explain why they are gy

it
» @000 | R ——

€D en cuatomata T b et comra

» Compita, Compiete the senten

{€2D una escena en o contro comercial

1. “Tia Rita nosotrss___al vty s s

2 DisnayRita _enlamis zremezwvgaune mauwgusnowmgc

3 Riano__ "dmensajede reSeen i pnes o ac .k ot .
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w6 clnodncueniayocho Aquwmmmpmrurms s muo;uuo-.l- historia?

i, The photographs are out of orde. Read the dalogue and seaqver
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ESCUCHAR Y ESCRIBIR ESCRIBIR Y HABLAR En la ciudad maya de Tikal D egar

. Wie a sript for Rolando Boj
&) tinerario de compras & & desfile do moda escotar e in the Temple of the Grand Jaguar, Tikal. s s e o
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Modelo Tim —> zapateria S o T e e o
v (e vamos aTial,
1 Mack 3. patriciay Tess Modelo Est blusa verde e de lgodén, Cuesa veite dalares.
2. Dinaykita . AndyyJaner Aquelassandalias son s aras qu stos 2apats.

- Deserbe clothes and shoes.
The Levo un traje e algodén
ysancalas e cuero,

 Express lhes and diiikes.

Tes: Mo qusta el huipd de
ve qusm\uspammmnnuy

i ang answer auestions about
" Gotng o e,

e
S B

yme dueck grande!

> Representa n groups, act ut your
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(B et s s st o s e st Las votaciones
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Which pair had he m

» ost
Modelo Me gusta la blusa verde. Me gusta mucho e clor verde y o s cara intaresting chalenge? Take 3 vot to cecice!

e gustan lascamisas,pero o e gust el color anararjado s una miscra preciossl.

et pra i mams. sonbontosybarst,
o Pusdcomprar munecos
para ms ama!

HABLAR Y ESCRIBIR

D s sustos
it o s n e o
e parne

> Escrbe. Write wha the characters want to buy and where hey £0

Modelo Tim quiers s tenis ruevos. Va a la apateia. Do

e g e rpa? P

Interesante

Then wite 1 down,

1 voman are talking
Modelo Andrea guiere unregal para su amigo.Va  tend de regals. with a clthes vendor i Chichicastenango.
‘Andrea y Davd quiren comprar uncs cuaderos. Van a a papeera Wiite thei conversation and act  ut

rpE— o noveray 1o 33 2 denonovncaydo Prm———
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Organization of the unit: The structure of a Desafio

Each Desafiois organized into four sections.

The Desafio is the story of each team’s challenge, and is therefore the basis of the story line. It also
develops key vocabulary and grammar around a communicative function.

1. El Desafio (presentation) 2. El vocabulario

The Desafio begins with a fotonovela, in which the team’s On the vocabulary pages, the new words and phrases are
challenge is presented using the target vocabulary and presented with the support of images. Students use the
grammar in a realistic context. vocabulary in follow-up activities.

e

El centro comercial

Wmmas

Las recomendaciones de Rolando Boj
La mascara de jade . -

3. Al Museo del Jade.

Mayan jade mask.
a picture. They must visit
i

laciona. Match each uestion above with an answer below:

Antigua

:

y explica. Why o you thin
forthe Mayas?

Look up the meaning of the word antigua 1o help you answer.

son
lllllll "> T DESAFID ] Use the website to lear more about Antigua.

BG tarde.

(Tomemeonn) (Zwwmsmonn) (3 owanwenn) e e

‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘‘

The “C-Boxes”

The linguistic material presented Communication is developed
in each Desafio is complemented throughout the book in the

with boxes in which four of the vocabulary and grammar

five C’s from the standards activities. A section at the
are developed: Culture, end of each Desafio is also
Comparisons, Communities, dedicated to Communication.

and Connections.
T14
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3. La gramatica

On the grammar pages, students are given explanations
of key structures, which are practiced along with the key
vocabulary.

€ED :Qué piensan hacer?

[ Gramatica @ Lo omscre

Verbos con raiz irregular (e > ie) Modelo 1. Tess—> A

Verbos irregulares

* Irtegular verbs do not follow typical conjugation patterns.
for exam Jar verbs,

s tener —
« ey iange the stem or the endings.
Remember: To identlfy the stem of a verb, delete the,

e abr 3

Verbos con raiz irregul i0) €3 Hacemos planes « Tess. Comprar ropatipica.
+ Somo verbs. e cera 1o cose, reuire a stem chano from ¢ t » Looy escrib. These are Diana's notes* Andte Vst Mo dl Jae
- " about what the charactes want t o « Ty ack I de compres.
Voo crssan 1o ose).PresiTe in Guatemala, Read and trnsfom them o o vestgara culramasa
Singar | into an emai.Usa querer + infintie o
Modelo
yo  ciem Note: Tho ¢ » o stom change ~
afects all the present tense =
T =
e wosotras, This is why these o
a oo racale oo or shoa Extos son uesrosplans. Tss e comprar ropa i

Otheserbs ke esgiyare

prefer)

(to understand) —- (towant) —>
think) - (@) CONEXIONES: CIENCIAS SOCIALES:
€5 comparacion. what ineguiar Enish veros co you know? Give three examples 8 .
and explain why they are irregular. W " ) ¢Dénde empieza Centroamérica?
Guatemala esté en América Central. Este pais y Belice
‘marcan I trnsicién entre Norteamérica y Centroameéris.
En Guatomala ©
Invostigay Besides Guatemala and
> Completa, Complete the sentences wih the appropriate form of the ver. e
1. “Ta Rita, nosotras __el desafio ahora." Write thir names.
2. Diana y Rita ‘miscara de jade. Use the website to investigate about oceaNo
3 tano de Rolando 8o} TDESAFID) irvies of Conra Americn nc theie PaciFico
4. Lavendédors a tenda a1 dos de la tarde. conlas.

rcupaciones
Los mufiecos qui;
Estos munecos re

. COMPARACIONES
preocupaciones (Wi

"» Por la mafana, tus Fl-~ Io trida

& compara. - El costo de la vic COMUNIDADES

4. La comunicacion

On the communication pages, there are progressively
more open-ended activities allow students to apply the key
vocabulary and grammar in communicative situations.

The Desafio ends with a fotonovela, which is a continuation
of and a conclusion to the initial fotonovela.

Qué tienda es?

Comunicacion ibe y habla. Think of a store in a local mall. Write a description
ad 10 a partner, Can he or she Ruess what type of store tis?
& un dia de compras. gy
> Escucha y contesta. Diana and Rita are pianning a day
of shopping in Guatemala. Listen, and then say whet
the following statements are true (cierto o false (fasol.
1. Fita no quiere i de compras.
2. Diana tiene que comprar un suéter. |

3. Rita esti cansada: no quiere mirar vitrinas
4. La tienda de ropa esté cerrada hoy.

€D wcon aué trecuencis?
@) it v s

using ¢por que? (uhy) and poraue (because).
Modelo A. ;Vas a la zapateria todos losdias?

S, tenemos una méscara
e e muy bonita.

A porg
B. Porque no compro zapats todos los dia.

€D entuagenda
» Escribe.
Wiie a paragraph that incudes the ollowing informaion:
+ When you plan o go.
+ Where and why you want to £ o have (0 €0

+ Whols going with you.
Modelo Este fin de semana quiero i de compras con mi hermaro.
Tengo que i al centro comercial,

(€D Una oscena on ol centro comercial
ibey representa. Imasine you and a frend

are macting at he mallto g0 shopping. Create

the scene with a partner. Then act t out for the class.

Modelo A. Tengo aue i al ceniro comercial.

5. Qué quisrescomprar

A Quiero comprar unos tens. 2Qué pasa en la historia?
Loy ordena. The potographs are out of rder.Read the dialogue and seauence.
the exchanges appropriately o conclude this Desafi. Did Diana and Rita find the mask?

en una ciudad o

_ - ¢Son iguales los
: ciudad? ;Qué tic MOD;
o las pequenas?
de los centros c¢ Los trajes tradicional
(neighborhoods)? de un pais. En Guate:

m, I ti una especie de blusa
hhaa comun a muchas cor

this is the

your count

2. How do th e B ; " ;
 E— e m Dibuja. Draw three objects in perspective to illustrate

heritage of

(F=wmm) |

_ Los artistas usan la perspectiva para representar en un cuadro
. m Piensay e» |5 posicion de los objetos. Los objetos més grandes parecen (appear)
E ~TU DESAFI! 1. Isthereat  estar cerca y los objetos pequefos parecen estar lejos.

TITRA
CONEXIONES: ARTE

La perspectiva

the concept of demonstratives.
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The vocabulary

Vocabulario

Latemperatur,

¢Como est; la comida?

(Cidadol £l plato
esté caliente,
La sopa cafiente

> %

amargo

A careful selection.

Key vocabulary has been selected, considering

the specifications of organizations dedicated to the
instruction and evaluation of Spanish, including the
Instituto Cervantes and the American Association of 4 e
Teachers of Spanish and Portuguese (AATSP).

In general, the most commonly used and standard
Spanish terms have been chosen, rather than regional
variants. Whenever possible words close to their
English counterparts (cognates) have been included.
The basic criteria for the selection of vocabulary were
frequency of use and relevance to students’ everyday
life, interests, and needs.

Los sabores

dulce

éTe gusta?

iQué ricol

Esta mao,

Esta delicioso,

Organization by topic or situations.

The vocabulary is organized by topic or by situations related to the theme of the unit.
For example, Unit 4, dedicated to the theme of food, includes words relating to foods
and beverages, meals, and food stores.

Theme: Food

s

Desafio 1 Foods and beverages: pan, papa, maiz, sopa, verduras, frijoles, huevos, pollo, carne,
pescado, helado, tarta, frutas, manzana, naranja, platano, limén...
Meals: desayuno, almuerzo, cena.

Desafio 2 Food stores: supermercado, mercado, panaderia, pescaderia, fruteria, carniceria.
Actions in the kitchen: cortar las verduras, mezclar la ensalada, cocinar, probar la comida.

Desafio 3 At the table: el mantel, la servilleta, el tenedor, el vaso, el plato, el cuchillo, la cuchara,
la botella, la sal, la pimienta, el azucar, la taza...
Actions and conditions related to food: comer, beber, poner la mesa, limpiar la mesa, limpio, sucio.

Desafio 4 Describing foods and beverages: caliente, frio, dulce, salado, picante, agrio, malo, bueno,

K delicioso.




The instructional focus: work on many
levels.

1. Fotonovelas

These include new vocabulary words and expressions that

students can understand through their visual or verbal context.

The activities help students focus on the lexical items and
formulate hypotheses about their meaning.

2. Vocabulario

The new words and expressions are presented on the
vocabulary pages in each Desafio with the support of images.
Students practice the vocabulary first in closed-ended
activities (less difficult) and then in open-ended activities
(more difficult), where they can apply the vocabulary in
real-life situations.

3. Gramatica, Comunicacion, and Todo junto

Key vocabulary is reinforced and used in different contexts,
along with recycled vocabulary from previous units.

4. Repaso

At the end of the unit, vocabulary is reviewed and
pre-assessment activities are included.

La llegada

En Antigua
The four pairs gathe

€D comprendes?
> e, s e i e corespcing v,

1. How much s the hat? a Porque son mis auténtias.
2

3
4 Why coss Andy wear sandals?
s.

€9 Los rocomendaciones de Rolando B0}

s o T s e s i3

para los mayas. En Antigua hay un importante Museo delade.
' muchas tiendas d regalos venden objetos de jade.

€D iensa y explica u do o ik ace vas mportat
e vine?

e s

ESCUCHAR Y ESCRIBIR ESCRIBIR Y HABLAR
€D imoraio de compras €D &1 dosite do moda oscolar

> Habla. Look at the picture and talk about it
Wi partner

Toesario s
-t Ao onsie T ropa favorita. A each aueston ging your oun o
gloves. = Modelo

colores L
e WO et vson
ansranidol) oarse

blancoly)  wnite
moradosl  pumle




The grammar

Verbos ¢

On raiz irregy|ar (e >je)
Verbos irregulares

; erience,
A decision guided by exp )
ical elemen
lection and sequence of the gramma:t:;?teria
o rmined keeping three fundam-enta ductivity in
was d Ztethe use of the structures, their IOIJEO u
in mind: i difficulty.
com unicative contexts, and their difficu e); are presented
For o le, the verbs ser, estar, and ten troquently
- exa;:g v:arb gustar because they are morzent fewer
befOfeth are more productive, and they pfeb sustar
e ) _
;i?igllltiei for English speakers than the ve
|

® Irregular verbs do not follow typical
for example, are irregular verbs.
Ser — yo SOy, tu eres. .

® Irregular verbs may change the stem or the
Remember: To

identify the stem of g verb, delete the -ar, -er, -ir endings
from the infinitive form.

lav ¢ Prend -gr/ abr 3

Verbos con rajs irreg

conjugation patterns. ser and tener,

tener — Yo tengo, ty tienes. .,
endings.

ular (e > ie)
® Some verbs, like cerrar

VERBO CERRAR (To CLOSE).

(to close), require a stem c|f

hange from e to ie.
PRESENTE

g nNosotros
Clerro
284 nosotras cerramos

Note: The ¢ » ie stem change

affects all the present tense
forms except Nosotros,

- : Vosotros <2
t 1
u Clerras Vosotrag Cerrdis

S Nosotras ang Vosotros,

usted Ustedes VOsolras. This is why hege

él Clerra ellos clerran Verbs are cajleq “boot or shoe
ella ellas ”

verbs.,
® Other verpg like cerrar are:
€mpezar (to begin) > yo empiezo preferir (to Dbrefer) — Yo prefiero
entender (to understand) Yo entiendo querer (to want)  — v, quiero
Ppensar (to think) — Yo pienso

m COmparacién. What irre,
and explain Wwhy they are j

i o)
Organization: Grammar linked t
communicative functions.

8ular English verbs do

You know? Give three €Xxamples
rregular,

is li to
. mmar is linked )
resentation of gra in Unit 1, dedicated to
" general,'thfivi function. For example, in Unit 15; and structures
. commun'C? ersonal life, the following function
the theme of p

are learned:

Theme: Personal life

s

Subject pronouns
Desafio 1

Identifying yourself The verb ser

and others

Desafio 2 Adjectives

Describing people

" ossession)
esafio 3 The verb tener he preposition de (to show p

D - ive adjectives and the p

Describing family Possessive adj

relationships

Desafio 4
Expressing states The verb estar
and feelings

lo Unit structure



Didactic Focus: the use of concise
and organized information.

1. Fotonovelas

The fotonovelas include new structures that students

can comprehend by their visual or linguistic context. The
activities help students to focus on these structures and
to formulate hypotheses about their meaning and usage.

2. Gramatica

The grammar boxes present information in a concise and
graphically organized manner. Each grammar box concludes
with a comparison between Spanish and English.

The grammar activities are sequenced according to difficulty,
from closed-ended activities to open-ended and personalized
activities.

3. Comunicacion and Todo junto

Key grammatical structures are reinforced by their
application in open-ended, communicative activities.

4. Repaso

Key grammar is reviewed at the end of the unit by means
of pre-assessment activities.

La llegada

[N

=

€D caué piensan hacer?

|

Verbos con raiz irregular (e > ie)

r

e

ESCUCHAR Y ESCRIBIR
€ wineraro do compras

> Escucha y escribe. Any s talking about the shopping plans of the group.
Usten e store each one goes to.

Verbos con raiz (e>ie) La ibn (i 175)
(o 158) mis vadetvo v que  (more... than)

Los demostrativos (pig 176]

singuer o
e | | bl

Poepiviyesttotrivmt il

Estosson ussrospanes. T s comprar opa e

@ COMEXIOES: CIENCIAS SOCIALES

(Dénde empieza Centroamérica?
(G e G
e,

¥ Centroamérica.

€5 tovostiga y oscrbe. Resiis Guatemiaand
B, cowuios e s Conos Aerca?
Wi inernames

(PO U e v o st sbo
countries of Cenral America and theit
capitas.

océano.
pacir

ESCRIBIR Y HABLAR

(€D 1 dostit do moda ascolar
> Exrb, Your 5ol s decced 0 put o benef fshion sha,Descrbe

GBAFiD 1

rDESAFiO 4

1 3%
2 hsuesymedia 4.

h

@ I @B Gustomala maya. Answer e questons.
hy a1 9
by
b

T19
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The mapas culturales

regions and some characteristic cultural aspects.

MAPA CULTURAL

The first page contains
general information
about the country:

its location, size,
population, capital, etc.

Guatemala es una repablica
de Centroameérica. Por

el norte limita con México.
E5 un pais mas pequenio

millones de habitantes.
La capital de Guatemala
s Ia ciudad de
Guatemala, el nicleo més
grande de Centroamérica.

MAPA CULTURAL Guatemala

The Mapa cultural
offers a selection of
representative cultural
aspects: places, people,
traditions, customs,

and folklore.

T20

18 Unit structure

The mapas culturales propose a systematic study.

O e el cudad e Tt ()

The Mapa cultural section offers an organized and systematic study of each country, analyzing its

Centroamérica y Guatemala S5

The notion of landscapes
distinguishes large
geographical regions, which
allows students to create
a basic mental framework
about the zone or country.
In Peru, for example, three
major zones are defined:
the coast, the Andes
mountain range, and

the jungle.

&I Mensajes desde Guatemala
> Investiga y escribe. Choose one

Elcentrohistérico Heantante
dela ciuclat de Guatemala Ricardo Aona.

ol madelBati,

> Escribe. Use two of the most important facts to write an exmail to a friend.

clntonoventay siete 107


http://1.el/
http://2.el/

Culture in the mapas culturales

1A f Los desiertos y las ciudades del norte: los corridos \
La Ciudad de México: la antigua Tenochtitlan

El centro: Guanajuato

El sur: la poblacion indigena

México

El Viejo San Juan

El bosque tropical El Yunque

La salsa, la esencia de Puerto Rico
Los Estados Unidos y Puerto Rico

Puerto Rico

La gran ciudad maya de Tikal

El quetzal: el ave de Guatemala
Rigoberta Menchui: la lucha por la paz
La marimba: sonido guatemalteco

Guatemala

Los incas, reyes de las montanas
Las lineas de Nazca
Los caballitos de totora

\ Arequipa: una ciudad muy europea J

Peru

1B f La Espana atlantica: la cuna del espanol \
La meseta: territorio de La Mancha

Madrid: paraiso de pintores

El sur: la herencia arabe

Espaia

Judy Baca y el muralismo de Los Angeles
Estados Unidos La comida tex-mex
La pequena Habana

El tango

Mafalda

Buenos Aires

Los noquis del 29 del mes

Argentina

La Isla de Pascua
Chile Pablo Neruda
El Festival Internacional de la Cancién de Vina del Mar J

Unit structure 19



from specific contexts.

to increase their vocabulary.

The readings work with
different types of texts.

The readings present an outstanding
aspect of the culture of a country and
relate it to a type of text. The diverse
selection of texts strengthens reading
comprehension while suggesting models
for language production.

comprehension strategy.

Reading materials build competency for reading in Spanish.

The reading materials present an opportunity to practice the given vocabulary and grammatical
structures, while improving students’ ability to interpret new vocabulary and grammatical structures

The use of numerous cognates makes the context more understandable and helps students

ﬁ' heme

Type of text )

® Teotihuacan

® The fortress of San Felipe del Morro

® The market of Chichicastenango

® The festival of Inti Raymi

® The Picasso painting Guernica

® Hispanic Heritage Month

® [ a vuelta al mundo... by Ricardo Marino

Each reading is linked to a

® Oda a la manzana by Pablo Neruda

N

An informative text.

A travel blog.

A letter.

A travel brochure.

An art catalog.

An invitation to a cultural festival.
A short story.

A poem.
_/

Desde
Chichicastenango

Chichicastenang, 10 e eners de 2010
Hola, Niale.  Cimo stis?
o sty may ontente. M gusta wichs Gutemala!

Each unit focuses on a specific reading strategy:
identifying cognates, identifying key concepts,
visualizing images from the text, formulating
assumptions and questions, and so on.
Applying these strategies, students develop
their ability to read and understand Spanish
texts.

20 Unit structure

e La capital. “Chichi™ es parte de la regién maya y muchas mujeres levan
sestites tadicionales wayas o clores b’y lies.

images from
text

Creating pictures in
your mind as you
read will improve
your omprehension
and can make
reading more
enjoyable.
Visualizing will also
help you connect
what you are
reading to what you iarga y estrecha.

know and will help
you summarize.
the text.

comercial nsrmel ey machos producos d artesania indigena.
A mi me gustan las exile.

Le ulture maya s
sistar Guatemala juxtas' .
Haste pronte. Bess.
Bt

ESTRATEGIA Visualizar imagenes del texto

COMPRENSION

D) iesta claro?
» Decide. Decide wh
1. Chichic
2. El mercado de Chic

3.En hay a indi
4. A Beth no le gustan los vestidos tradicionales de las mujeres mayas.

D) Los trajes tradicionales mayas
» Elige y escribe. Which of the following are typical of a traditional Mayan costume?
Make a st

yeorta 4. forma de serpi
2. cinturén negro
3. cinta para el pelo

6. blusa de algod

Watch the video about Chichicastenango and describe the market i a et
STUDESAHO) .7 e

o noventay nueve 195




The project

The project provides an opportunity for integrating

and applying knowledge.

Each unit closes with a project that encourages students’ creativity and communicative capacity, while
activating vocabulary and grammatical structures that students have learned. Each project develops
a communicative activity that integrates cultural and linguistic information.

ﬁareas propuestas en los proyectos

® Create a travelogue.

N

® Make a presentation about Diego Rivera.

® Organize a visit to the Casa Blanca Museum in San Juan, Puerto Rico.
® Arrange an exhibit of Guatemalan worry dolls.

® Create a restaurant menu and role-play serving the “customers.”

® Make a poster about hygiene habits.

® Deliver a presentation about a distinguished Hispanic person in the United States.

® Participate in a campaign to protect endangered animals.

The activities are separated
into steps.

Each project develops from a set of activities
presented sequentially in separate steps. Each
step is clearly defined and includes guidelines
to help students complete the activities.

PROYECTO

Una exposicién de

munecos quitapenas

PASO 1 Crea tus muiiecos quitapenas

« Study these worry dolls. Then describe what they look like
and how they are dressed.

(A1 PRt

oy dol Fllow hese stes: o
r o make th oy omevor. Bend bock
7o 50 ey cont ot ou
2. Wi s o paperaauna
the framework to make the body.
3. Dress your doll with ieces of bightly colred fabri oy q
@ :
.

« Make a list in Spar
Use ry it

« Make your
1. Use a lengt
the ends of

posicion

idy and Janet have done.

« Write an advertisement to place alongside
your dol.

&Estas triste? Este museco quita
las penas. Esta en oferta.

A you want. Pay and say thank you
« Optional: Decide what you can do with your doll.
Fe

- para tu madre.
~ Un regalo para un(a) nifio(a) enfermo(a)

Unit structure 21

Unidad 3

Autoevaluacién

4Qué has aprendido en esta
unidad?

Do these activities to evaluate how.
well you can manage in Spanish.

‘. Can you talk about store hours and
shopping?
P Ask what time the gift shop
opens and closes.
P Say what you want to buy there.
B. Can you say where someone is
&

o
P Tell your partner where you g0
hool.

around you?
» Tell a classmate which book is
urs: the one next to you or the

123




Scope and Sequence 1A

* Spelling and pronouncing words in Spanish ........
o Greetings and introductions ...........c.eecereeereeeeeens 4
Unit * Goodbyes and courtesy expressions ... 6
) ® THE ClASSTO0M .ecvvvvrrrrernsnssssssesssssssssssssssssssssenns 8
Primeros pasos 1-29 o Useful classroom eXpressions ... 10

Unit 1
México

30-87

* People

e Physical characteristics
o Personality traits

o Family

o States and conditions

* Subject pronouns
e The verb ser
o Adjectives

Unit 2

Puerto Rico

88-147

e The house

e Furniture and objects in a
house

 Household chores

o Leisure activities

* Nouns

o Articles. Agreement with nouns

o Expressing existence. The verb haber
e Expressing location

e Regular -ar verbs, present tense

Unit 3

Guatemala

* The shopping center
e Clothing and footwear

e Describing clothing and
footwear

o Stem-changing verbs (e > ie)
e The verb ir
o The verb gustar

e Shoppin
148-205 A
Unit 4 * Foods and beverages * Adverbs of quantity
P . e Food stores o Expressing want, preference,
el'u o At the table and rejection. The verbs querer and
« Describing food preferir
o |rregular verbs in the yo form
206-263

o Grammar SUMMary ........ceeeeeerereenes
e Spanish-English glossary ...........c.....




@ ASKING QUESHIONS «.euvvevreeeeeereerreerenseessseeseeeeens 12 o Spanish around the world .......c.ccceeevereerrrerennnne. 22

® Days and dates .......ccvereeermeenrerereeereeesnesiseeenens 14 © Learning Strategies .......cweeeeeesmeeesssseseesessene 24
* The school SChedule ..........oeeveeererreeerreerrerreeene 16 L 28
o Weather and SEASONS ......veeeeeerssmmssssssmesssssanns 18
« Three reasons to learn Spanish .......c.c.ceevveneenne 20
e The verb tener * Mapa cultural: Mexico * The south: the indigenous
e Expressing possession: « The deserts and cities in the north: population
- Possessive adjectives los corridos o Lectura: Teotihuacan, ciudad
- The preposition de * Mexico City: Tenochtitlan de los dioses
e The verb estar « The central region: Guanajuato
e Regular -er and -ir verbs, e Mapa cultural: Puerto Rico e Lectura: El Morro: Blog
present tense * 0ld San Juan de viajes
« Expressing obligation: * El Yunque National Forest
- Tener que + infinitive * Salsa, the essence of Puerto Rico
- Hay que + infinitive * The U.S. and Puerto Rico

* Adverbs of frequency See a full Desafio,
pages 53-61

e Demonstratives e Mapa cultural: Guatemala * The marimba: the sound

« Stem-changing verbs (0 > ue) « The quetzal, national bird of . Lecjtur'a: Desde
Guatemala Chichicastenango
* Rigoberta Mench: the fight for
peace
e Direct object pronouns e Mapa cultural: Peru e [ectura: Festividad inca
* Indirect object pronouns » The Incas, kings of the mountains del Inti Raymi
* Stem-changing verbs (e > i) * The Nazca lines

o The caballitos de totora
e Arequipa: a European city

* English-Spanish gl0SSary .........eeeereeeeeereeenne R22
© Grammar iNAEX ......ceeeeeermeeeseeesessseeesseeesseseens R32




Scope and Sequence 1B

Unidad Vocabulario

e Introductions e Describing people:

e Family - The verbs ser and estar
Unit * What are you like? - Adjectives

 How are you? o Expressing possession:
¢Recuerdas? 1-31 * House - The verb tener

* Household chores and free-time - Possessive adjectives

activities * |dentifying people and things:

e Stores - Nouns

e Clothing - Articles

e Food

N

Unit 5

Espana

e Parts of the body

* Personal hygiene

o Symptoms and illnesses
* Basic remedies

o The verbs ver, oir, oler, and decir
o Reflexive verbs
e The verb doler

32-87 « Healthy habits
Unit 6 * The world of work « Affirmative commands. Irregular verbs
° * Hobbies e Ir a + infinitive. Time markers
ESt‘(‘dOS U“ldos « Free time in the future
88-143 * Sports « The present progressive
Transportation The preterite tense of regular -ar verbs
Travel The preterite tense of regular -er
Destinations and lodging and -ir verbs
144-199 The city. Location and directions Time markers in the past
Unit 8 e The universe e Expressing cause:
o e Geography -The word porque
C]‘l] e e Political divisions - The preposition por
e Numbers from 101 to 1,000 e Expressing quantity. Indefinites
200-255 » Nature and the environment e |rregular verbs in the preterite.
Decir and hacer
© Grammar SUMMAIY .......oceeereereereereeeeeneeseereens R1
R1-R43 o Spanish-English gloSSary ........cccuevveeereereuneeen. R14
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Gramatica

e Expressing place, movement, o Expressing likes:

and existence - The verb gustar

- Adverbs and expressions of place - Adverbs of quantity

-The verb ir - Comparison

-The verb haber e Object pronouns
« Expressing habitual actions in the present: * Expressing habitual actions in the

- Regular verbs present:

- Adverbs of frequency - Irregular verbs in the yo form
o Expressing habitual actions in the present. - Demonstratives

Stem-changing verbs

W,
e The verb sentirse » Mapa cultural: Spain » The south: an arabic heritage
o Affirmative t commands. Regular verbs o Atlantic Spain: the cradle of the e [ectura: El Guernica,
Spanish language de Pablo Picasso

« The plateau: territory of La Mancha
» Madrid: a painter's paradise

« The present participle * Mapa cultural: United States Little Havana
« Stem-changing verbs (u > ue) Judy Baca and the murals e Lectura: Celebramos
of Los Angeles la Herencia Hispana

Tex-mex food

The preterite tense of the verbs ser Mapa cultural: Argentina Gnocchi Day
and ir The tango Lectura: La vuelta al mundo de
Negative commands Mafalda Cinthia Scoch
Buenos Aires
e |rregular verbs in the preterite. e Mapa cultural: Chile e [ectura; Oda a la manzana
Estar and tener « Easter Island
e Expressing permission and prohibition * Pablo Neruda
« The Vina del Mar International
Song Festival
o English-Spanish glossary .........ccucveereeereeeenn. R28
© Grammar iNAEX ....ceeeeeereereseeseeeeseessesesreenns R40
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The Spanish Language of the United States

Gerardo Pina-Rosales The North American Academy of the Spanish Language

First of all, dear reader, let us focus on the title of this essay:
“The Spanish Language of the United States” instead of

“The Spanish Language in the United States.” The difference
between these two prepositions is an essential one: it implies
that we have begun to speak of a United States Spanish with
its own characteristics, as one more of the multiple variants of
the Spanish language spoken around the world.

Spanish Speakers in the United States

It is estimated that there are some 45 million Spanish-speaking
people in the United States, which translates into 15 percent
of the nation’s population, and it is expected that this figure

will rise to more than 150 million Spanish speakers by 2050.

In other words, it is highly probable that the United States

will become the country with the largest number of Spanish-
speaking inhabitants on our planet. More than half of the

45 million Spanish speakers were born in this country, and

they make up a younger-than-average portion of the overall
population: 48 percent of Hispanics are younger than 25

years of age. Whether or not a minority language replaces the
language spoken by the majority depends, above all, on the new
generations; thus, the relative youth of the Hispanic population
will undoubtedly influence the future of the Spanish language

in the United States.

Spanish Variants

When we speak of the Spanish language of the United States,
it is important to point out that we are not referring to a
monolithic, uniform language, but to one that encompasses

a number of variants. In this regard, we can divide the country
into several linguistic areas, each with its own distinct
characteristics. In the West and Southwest, where 60 percent
of Hispanics reside, a chicano variant of Spanish is spoken;
in Florida, and especially in Miami, a Cuban variant of Spanish
is heard. In the Northeast, including New York, New Jersey,
and Connecticut, a Caribbean form of Spanish is spoken.
Furthermore, one can hear isleno Spanish in Louisiana and a
distinctive form of Spanish spoken in the region of the Sabine
River (Louisiana and Texas).

English Influences

The massive influence of English has imparted a unique
imprint on the Spanish language of the United States, which
contrasts with that of other Spanish-speaking countries.

This particular influence is manifested in new vocabulary, much
of it based on “borrowed” words, which have contributed to
the incorporation of anglicisms into the Spanish spoken in
those countries.

English Influence at Work

Hispanic immigrants try to learn and speak English at their
workplace and in their associations with Americans. This effort
to communicate tends to facilitate the use of Spanglish.

In time, if they have a certain level of education, they learn both
languages well and become bilingual. There is a desire

to acquire a better knowledge not only of English but also

of the Spanish of their heritage.

Spanglish

A distinctive characteristic of the Spanish language of the
United States is the so-called “code-switching,” which consists
of a speaker’s use of both languages during a conversation.
Since this means of communication has not been methodically
studied until recently, a certain notion exists—both among the
general public and among certain educators—that it is a random
mixture of languages, i.e., Spanglish. In fact it is a process

with its own structural conventions, one that also plays a
unique role among bilingual Spanish speakers, precisely as

an alternative to communicating in a single language.

The economic importance of the Spanish language of the
United States is greater than that of any other Spanish-
speaking country. The Spanish language would survive if only
for the United States.
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Standards-based Teaching and Instructional Materials
in the Spanish as a Foreigh Language Classroom

Dr. David McAlpine University of Arkansas at Little Rock

The students in my Methods of Teaching Second Languages
class don’t believe me when | tell them that my best Spanish
teaching experience in forty years was in a middle school
classroom. It's true! Those of you just beginning your career

in a middle school will soon learn, and those of you who are
middle school “lifers” already know, that these youngsters

in grades five through eight respond readily to content that

is connected to their everyday lives and to instruction that
actively involves them in the learning process. Your middle
school Spanish students may show higher competencies in

the three modes of communication than many of their high
school counterparts because of their openness to learning new
concepts, their curiosity about themselves and others, and their
unabashed willingness to be a part of real-life situations.

How can the Standards for Foreign Language Learning in the
21st Century help create an engaging atmosphere for middle
school students? Let’s look at the five Cs and try to draw some
classroom ideas from them.

Communication

This standard should be the easiest to meet, as middle school
students enjoy listening, speaking, reading, and writing about
themselves and others. Guiding the middle school student
through tasks that involve problem solving will keep them
engaged in the learning process as you move from meaningful
listening to speaking activities, from age-appropriate readings
to writing activities that range from interpersonal notes to
other classmates to presentational products such as children’s
books and travel brochures.

Cultures

The paradigm of products, practices, and perspectives is just
right for middle school students. They relish investigation of the
strange and sometimes weird reasons why speakers of Spanish
speak, act, and think as they do.

Connections

Middle school students are ready to see the connection of
this new language with the other disciplines being explored
in this novel educational structure. Should you be a part of
a middle school “team” that allows you to collaborate on
interdisciplinary lessons and projects, be sure to consider

the unique contribution a second language makes to the
development of communication skills, cross-cultural awareness,
healthy attitudes, and 21st-century skills.

Comparisons

Students between the ages of 10 and 14 enjoy comparing and
contrasting their first language and culture with that of the new
language and culture. Having students work with authentic
materials gives them the opportunity to see the similarities and
differences between the Spanish language and that of their
native language.

Communities

While it may be more difficult to take middle school students
out of their classroom environment to use Spanish in culturally
appropriate settings, many teachers have been successful

with short-term, well-chaperoned study abroad trips. Others
have developed service-learning projects where middle

school students volunteer in Hispanic community centers

and churches. Having your middle school students use their
presentational language skills in the local elementary schools
both provides a real-life language experience and enhances the
middle school program. Of course, your middle school students
are digital natives and are highly motivated by opportunities

to use technology to communicate in Spanish, both within and
outside our country.
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Teaching and Learning: Language and Culture

Janet Glass Dwight Englewood School, Englewood,
New Jersey Rutgers University

Alfred Nobel’s Peace Prize wished to reward “the person

who shall have done the most or the best work for fraternity
between nations.” What could be more critical today? As
teachers of world languages, our medium is language, but our
message is one of cultural ambassador. Besides, what is more
intriguing to a student than to learn how to make a new friend
from another culture, to enter another world? This motivation is
what stimulates our students’ curiosity and helps them master
the language. But once hooked, how can we make the most of
their interest?

Five-Senses Culture

We can start by integrating culture into the whole language
instruction process, making sure that culture underscores
every language activity and is at the core of the unit. We can go
beyond cultural “awareness” and try to experience the target
culture in the classroom with smells, touches, simulations,
tastes, rhythms, and video clips. Learning is enhanced when
exchanges with people from the target culture happen early
and often. As Byram et al. say in “Developing Intercultural
Competence in Practice,” “the task is rather to facilitate
learners’ interactions with some small part of another society
and its cultures ... and encouraging them to investigate for
themselves the otherness around them.” Let’s lift it off the page!

Measuring Culture

When it comes to culture, students are always asking, “Does
it count?” Although we have currently come a long way in
measuring the language proficiency of our students, we are
challenged to do as well with testing cultural appropriateness.
Culture has to be taught systematically and then, assessed.
How powerful it is to show students evidence of their own
cultural competence, yet more exploration of how to best
assess cultural competence is needed.

Seeing Our Own Culture with New Eyes

As language teachers, we also make the most of students’
interest when we show how language shapes our thoughts,

and leads to how we behave. Most of us don’t become aware
of our own cultural assumptions until confronted by another
world view. When | was in Japan, for example, people frequently
apologized as part of their daily conversation. They said, “Sorry
| disturbed you” when calling someone on the phone. How does

this habit of polite language reflect its culture? Accepting
responsibility is a very high priority in Japan. As a result, we
find it is a culture that discourages blame and is relatively free
of lawsuits. Cultural instincts become internal, hidden, and
subconscious. Through the target language, we strive to have
our students uncover these influences, empathize with the
people, and be able to interact in culturally appropriate ways.

Research Says

Meanwhile, research has confirmed what we have sensed.

In a survey of young students studying language and culture,
their responses to “People from other countries are scary” and
“Hearing a language that’s not English makes me nervous”
was a resounding “No!” Students not in the program answered
“Maybe” and “Yes.”

So, as we make the foreign become familiar, the familiar will
become a bit more foreign. By bringing cultural experiences
into the classroom, measuring the outcomes, aiming for deep
understanding and exchanges, we put linguistic and cultural
abilities together and at the forefront of our shrinking world.
iSi, se puede!
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Motivation

Jan Kucerik Pinellas County Public Schools, Pinellas County, Florida

A seventh grade student known to his Spanish teacher as
“Juanito” ambles reluctantly into his beginning Spanish
classroom. He greets the teacher, not with an enthusiastic
“Buenos dias, senora,” but instead with the question on the
mind of many of his classmates, “What are we doing in here
today?” Although we would like to believe that the question has
been posed out of genuine interest in the classroom activities,
we realize that Juanito’s question is motivated by self-
preservation. He worries that he might be unprepared for, or
embarrassed by, the activities Senora has planned for the day.

What Motivates Our Students

Motivation is crucial to teaching and learning. Whenever we feel
a desire or need for something, we are in a state of motivation.
Juanito is motivated to survive the class period, and his
teacher wants him to thrive and share her passion for the
Spanish language and Hispanic culture. He has a need to feel
safe, yet his teacher understands that he must take risks in
order to acquire language. He wants to avoid struggle, and she
knows that great effort is involved in negotiating meaning and
learning from mistakes. Although human beings are motivated
to learn from birth, students are often not motivated to learn
what we want them to learn in the way that we want them to
learn it. They do, however, select information and learning
experiences that are important to them every day. Teachers
continue to work tirelessly to motivate their students, but most
focus on extrinsic motivators, which may not be enough to truly
engage students in the long term. How do we make students
feel connected to learning? How do we make them feel as if
the learning could not happen without them? How do we create
excitement for learning, resulting in students eagerly entering
our classrooms each day?

Relationships Are Key

We rely on the standards and performance guidelines to
articulate authentic tasks and clear goals. We persevere in our
commitment to adjust the learning environment and the content
to attract students. Most importantly, we recognize that our
relationships with our students and their relationship with the
learning process are crucial. Students must believe that they
can be successful and experience incremental growth through
learning experiences carefully designed around small chunks
of meaningful language, leading to purposeful communication.
Learning must be fun. Students are more likely to retain the
language they acquire in a learning context that they enjoy.

They must feel that they are part of the learning environment,
that they belong to the target culture, while they are acquiring
their new language. They must understand the purpose of
the lesson and have the freedom to select language that is
important to them along the way.

Motivation and Learning

Students are motivated to take part in Spanish class when the
context through which the language is presented and practiced
is meaningful, serves a purpose, and relies on the students to
bring it to life. Effective teachers understand the link between
motivation and learning, and select language and cultural
contexts that rely on the students to tell the story. “What are
we doing in here today, Senora?” “We need you, Juanito,

to help guide us on our learning journey.”
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Meeting the Needs of Middle Grades Students in the Foreign
Language Classroom: A Call for Differentiated Instruction

Dr. Frances S. Hoch Raleigh, North Carolina

Middle school instruction is essential to the success of a K-12
Spanish language program, but it has often been the biggest
stumbling block to full implementation. Middle school teacher
faces many challenges such as insufficient contact time in
language classes, designation as a “noncore” or exploratory
subject, and, perhaps most significantly, a diverse student
population.

The Different Skill Levels

Middle school Spanish students in the same classroom may
be beginners, may have studied the language in elementary
school, or may come from a home where Spanish is spoken.
They may be gifted or struggling. They are at various stages of
growth as they undergo many physical, emotional, intellectual,
and social changes. They live in the moment and are most
concerned about the opinions of their peers. It is the middle
school Spanish teacher’s responsibility to motivate these
students, to teache them communication skills, and to help
them understand and appreciate other cultures while meeting
their personal and developmental needs as young adolescents.

How Do We Differentiate Instruction?

Differentiated instruction describes the variety of ways in
which teachers respond to the needs and preferences of their
students. Carol Ann Tomlinson suggests that teachers can
differentiate in three areas: content, process, and product.
Let’s look at her model for the Spanish language classroom.

Content

Differentiating content can be accomplished by providing to
students with choices. Students must meet basic content
goals and objectives but they can accomplish them in different
ways. Students may be able to select the topic and relevant
vocabulary they wish to explore from a list of topics provided

by the teacher. They may be given a choice of readings that
address their interests and abilities. Teachers may also be able
to provide direct instruction to those students who need it while
allowing others to work independently.

Process

Process refers to the learning activities provided to students.
Again, choice is important to address student needs and
preferences. Middle school students often prefer to work

in groups. Teachers should employ various flexible grouping
strategies by sometimes mixing students of different abilities,
and at other times grouping students according to interests
or preferred learning styles. Students may be able to choose
activities based on opportunities provided by the teacher or
developed by the class.

Product

The product is the way in which students demonstrate

what they have learned. Products may be oral and written
tests, but they may also be graphic organizers, multimedia
presentations, homework assignments, or journals, which
students complete individually or in groups. All products should
be judged according to a rubric that is clear to students before
they begin. Student self-assessment is an evaluation tool.
Linguafolio, a self-assessment system for foreign language
students developed by NCSSFL (the National Council of State
Supervisors for Languages), is one instrument that can assist
students in monitoring their own language development.

Middle school is an important bridge in K-12 foreign
language instruction which helps students progress toward
communicative competence. Differentiated instruction can
help these students experience success in the Spanish
classroom and encourage them to continue studying

the language in high school and beyond.
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Meeting the Needs of Heritage Speakers in a Spanish

as a World Language Classroom

Maria Elena Messina Adrian C. Wilcox High School, Santa Clara, California

As middle school teachers take on the challenge of teaching
Spanish to a small minority of heritage Spanish speakers

(in a predominantly native English-speaking classroom), it is
important to keep in mind the ultimate goals: to promote
language acquisition and cultural awareness for both groups.
This can be accomplished by differentiated instruction, by
open-ended and cooperative activities that require linguistic
and analytic ability, and by allowing both groups to contribute
to completing tasks that promote equal-status behavior.

The Traditional Role of the Heritage Speaker

In the past, heritage speakers of Spanish were relegated to
the role of “model” for the English speakers. While this gave
them a higher status, it seldom met the need to increase their
level of academic language. This resulted in discipline issues
stemming from a lack of interest on the part of the student.

The Heritage and Native Speaker Backgrounds

Heritage speakers are American-born students whose home
language is Spanish. Native speakers are recent immigrants
from Spanish-speaking countries. Recent immigrants range
from well-educated native speakers, at or above grade level

in their primary language, to children whose formal schooling
has been interrupted significantly. Heritage speakers can be at
grade level in English and tend to have different levels of oral
proficiency, but lack register development in Spanish since their
formal education has been predominantly in English. Because of
the differences in academic preparation in the target language,
it is essential to determine each student’s individual needs.

Spanish at the Middle School Level

The Center for Applied Linguistics has completed a
comprehensive survey of K-12 foreign language programs
nationwide, describing how schools are meeting the need
for language instruction to prepare global citizens. The 2008
survey results indicate a serious “disconnect between the
national call to educate world citizens with high-level language
skills and the current state of foreign language instruction in
schools across the country.” According to the study, however,
“Spanish has become increasingly popular over the last
decade. In 2008, 88% of the elementary schools teaching

a language reported teaching Spanish.” Unfortunately, while
the number of Spanish for Heritage Speakers programs is

increasing at the high school level, they are practically none
existent at middle schools. There are several reasons for
this deficiency, including an insufficient number of heritage
speakers to implement a program and a lack of appropriate
materials. Because of this lack of dedicated programs,
Spanish as a World Language programs must also embrace
heritage speakers.

Meeting the Needs of English Speakers and Heritage
Spanish Speakers: A Balancing Act

While the goals of Spanish instruction for heritage speakers
are the same as those for their peers, the approach to reaching
those goals is definitely different, and a true challenge for
Spanish teachers in middle school.

The Curriculum

A successful second-language program will contain systematic
differentiated instruction through which all students are guided
to develop higher-order thinking skills which allow them to work
independently, in pairs, and in groups. This program must teach
language-learning strategies through authentic target language
materials enhanced by the use of technology. Standards-based
instruction, alternative assignments, and goals for heritage
speakers that enable them to demonstrate mastery will foster
engagement and motivation for both groups. Activities that
raise the English speakers’ level of confidence as well as the
heritage speakers’ level of academic language will promote

a sense of community and enrich the relevance of learning.
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Objectives

¢ To identify people and things.

¢ To describe one’s house.
* To describe in detail.
* To express existence and location.

* To describe one’s classroom. * To ask and state frequency of chores

» To identify the location of objects. performed.

¢ To express common activities. « To identify key concepts in an informational
¢ To describe characteristics of the tropics. text and the facts that support them.

* To express obligation or necessity. * To explore cultural aspects of Puerto Rico.

Contents

Vocabulary Grammar Culture
¢ Parts of a house. ¢ To identify nouns, gender, number, ¢ The composition of the streets in
o Furniture. and articles. Old San Juan.

* Household items. » To express existence using the verb * Units of measure used in Puerto Rico.
* Household chores and actions. S, * Design and rationale of roofs
o Leeuie aaivities. * To express location or place. in Puerto Rican buildings.
« Useful expressions. * To conjugate present tense verbs. ¢ Symbols of Puerto Rico.
* To express obligation with tener que ¢ Famous Puerto Rican monuments.
and hay que. * Geographic map of Puerto Rico
* To specify frequency using adverbs. and the Caribbean.
Evaluation criteria
4 )
* Ask and give information about people ¢ Tell chores that one has to do and talk * Express understanding of some of Puerto
and things. about what one feels like doing. Rico’s customs, geographical aspects,
* Recognize and use nouns, articles, regular * Describe someone’s normal activities at and historical facts.
verbs, and adverbs of frequency. home and how frequently he or she does * Recognize the differences between
« Describe the rooms and furnishings them. linguistic expressions in Spanish-speaking
in a house.  Use the verb haber and expressions with countries and the United States.
tener que and hay que.
- J
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Unit plan

Overview

Unit 2

Estimated time: 2 sessions.
Dialogue: En San Juan.

Functions & forms:

* Greeting people.

¢ Using useful conversational
expressions.

Culture:
e San Juan.

Estimated time: 6 sessions.
Dialogue: ;Quién prende la luz?

Functions & forms:
* Expressing certain actions using
regular -ar, -er, and -ir verbs.

Culture:
¢ La Bahia de Mosquito.
¢ Asopao.

MAPA CULTURAL/LECTURA

Estimated time: 2 sessions.

Mapa cultural: Puerto Rico and
the Caribbean.

Reading: E/ Morro.

Estimated time: 6 sessions.
Dialogue: La casa mas colorida.

Functions & forms:

* Expressing the number and gender
of nouns.

e Using articles with nouns.

Culture:
* Las calles del Viejo San Juan.
* Los techos tropicales.

WESAFio 4

Estimated time: 6 sessions.
Dialogue: Una excursion.

Functions & forms:

* Expressing an obligation that
somebody has using tener que
+ infinitive.

* Expressing a general obligation
using hay que + infinitive.

* Expressing how often something is
done by using certain adverbs.

Culture:
* Las cuevas de Camuy.

REPASO

Estimated time: 2 sessions.
Vocabulary: Repaso.

Grammar: Repaso.

Estimated time: 6 sessions.
Dialogue: Los coquies en la casa.

Functions & forms:

¢ Expressing existence using the
verb haber.

¢ Asking questions with hay.

* Expressing where things are using
the expression estar en.

Culture:
e Los coquies.
e La Casa Blanca.

Todojunto /Tl encuentro

Estimated time: 2 sessions.

Functions & forms:
* Review of Desafios 1-4.

Culture:

e Las casas de los indigenas de
Puerto Rico.

* El Vigjo San Juan.

PROYECTO

Estimated time: 2 sessions.

Project: Una visita guiada por
la Casa Blanca.

Self-evaluation: Autoevaluacion.

87B
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Standards for learning Spanish

@ COMMUNICATION

1.1. Interpersonal mode

* Participate in discussions on a given topic.

» Talk to a classmate about the challenges.

e Discuss impressions of a photo.

* Play a guessing game.

e Participate in a question-and-answer sequence
based on describing the location of objects.

e Compare two photos with a classmate.

* Take a poll among classmates to rank
household chores.

e Interview students to gather information.

1.2. Interpretive mode

e Watch a story on DVD and answer
comprehension questions.

¢ View a story and demonstrate comprehension
by matching, true/false, fill-in-the blanks,
and/or multiple choice.

N

* Read a text and make comparisons to student’s
own experience.

* Read a text and gain information through
the second language.

1.3. Presentational mode

* Write captions for a series of photos.

* Write a description of one’s house.

e Give an oral description of a floor plan.

* Act out a dialogue written by the student.

* Note items in a photo or not in the photo.

e Describe the location of personal items.

* Write a postcard to a friend describing a room
in one’s home.

* Represent the findings of a poll in a bar graph.

* Write a letter to one’s parents describing the
chores one has while on a trip to Puerto Rico.

.4

CULTURE

2.1. Practices and perspectives

e Understand the reasons for the composition of
old streets in Puerto Rico.

* Recognize the system of measurement in Puerto
Rico.

* Understand why Puerto Ricans build their houses
and roofs the way they do.

e Understand the origins of Puerto Rican traditional
dishes.

2.2. Products and perspectives
¢ Obtain information about La Bahia de Mosquito,
Las cuevas de Camuy, El Yunque, los coquies,

~

and understand their importance to Puerto
Rican patrimony.

* Reflect on the houses of indigenous people
in Puerto Rico and why they were constructed
the way they were.

* Reflect on the contributions of famous
Puerto Ricans.

* Research the biographies of famous
Puerto Ricans.

* Understand the importance of El Morro
in Puerto Rican history.

e Understand the importance of La Casa Blanca

to Puerto Ricans.

5

@ CONNECTIONS

3.1. Interdisciplinary connections

* Research the building of roads during
the colonial period.

e Learn about Old San Juan.

* Research apartment advertisements online
and in newspapers.

* Research tropical rainforests and their
characteristics.

* Research the phenomena of “bioluminescence.”

Use a Venn diagram to display information.

3.2. Viewpoints through language/culture

¢ Gain information on why houses in Puerto Rico
predominantly have flat roofs.

e Learn about the wonders of the Bahia de
Mosquito.

¢ Learn about the cuevas de Camuy.

¢ Discover the types of Taino homes.

o\
@ COMPARISONS

4.1. Compare languages

¢ Compare gender
and number of nouns
in Spanish and English.

¢ Compare noun-adjective
agreement in.Spanish
and English.

¢ Compare the punctuation
used with questions
in Spanish and English.

¢ Compare contractions
and their use in Spanish
and English.

¢ Compare verb patterns
in Spanish and English.

4.2. Compare cultures
* Compare common

and in other cultures.

* Compare typical dishes
in various cultures.

* Compare ar_chitectural

K ‘and climate.

B

household chores at home

features affectéd by culture

>

COMMUNITIES

5.1. Spanish beyond
the school setting
¢ Gain information through
advertisements.
* Write a postcard.
* Represent information
using graphs.

of a photo diary.

* Write a short text about
a famous historical
monument.

5.2. Spanish for lifelong
learning
* Take a virtual tour
of La Casa Blanca.
¢ Design a poster.
* Play a famous monument
guessing game.

* Prepare an oral presentation

N

4




Overview

Unit 2

Communicative skills

Interpersonal mode Activities

Speaking ¢ Participate in discussion on a given topic. e 11,24, 25, 26, 36, 41, 42, 60, 70, 75,
83, 86, 88, 97, 102
¢ Initiate a guessing game with another student. e 27,34,56, 99
* Discuss photos with a classmate. e 25,27,41, 44,50, 64, 87
* Interview students to gather information. e 36,60, 70, 83, 90, 97
Writing * Write captions for a series of photos. e 22, 31,80
* Write a descriptive letter or postcard. e 49 73,91
Listening  Interview a classmate and interpret his/her answers. » 36,60, 70, 83, 90, 97
* Play a guessing game with a partner. * 6,27,34,99
Reading * Read a text or blog about Puerto Rico. e 49, 82,91, 94, Lectura
* Read an online article. ¢ Tu desafio
Interpretive mode Activities
Listening e Listen and identify ideas or photos. ¢ 2,10,17, 25, 35, 54,57, 68, 77,
89, 93
¢ Listen and evaluate or interpret the information. e 30,40,48,71,79, 81, 82,85
Reading * Read a text and answer comprehension questions. e 94 96, 103
e Fill in key words in a story or paragraph. ° 6,18, 23, 28, 29, 51,52, 74,92
¢ Read about culture, synthesizing key concepts. e Lectura
Presentational mode Activities

Speaking e Present information or results orally to the class. e 49,60, 95,101
* Act out a script or dialogue. e 28,51,74,92
Writing e Summarize or report information. e 24,45, 46,58, 59, 70, 72, 85, 89, 90,

95,104
L}

Cross-curricular standards
Subject Standard Activities
Language e Compare elements of English grammar with Spanish equivalents. e 15,20, 38, 43,61, 66, 84
Arts e Proofread an original piece of writing. e Proyecto
Social * Locate political and geographical divisions of Puerto Rico e 99
Studies and the Caribbean.

¢ Research the early history of Puerto Rico. e Proyecto
Art * Learn about indigenous and modern architecture. * 19,96

e Learn about famous Puerto Rican artists and designers. * 101
Drama e Write a script. ¢ Proyecto

* Act out a dialogue.

o 28,51, 74, 92, Proyecto
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Lesson plans (50-minute classes)

L : L I Resources
Day Objectives Sessions :Activities: Time : Standards /
: : : Homework
4 : Tointroduce i Puerto Rico (88-89) : $1.1,1.2,2.4,22 : Video
¢ Puerto Rico i o Warm-up: Country orientation i5m. i : Practice Workbook
3 C Puerto Rico 15 m.
: * Images and Functions : 30m.
2 i Tointroduce i La llegada (90-93) : i 1.1,1.2,1.3,2.1, : Visual Presentation
Puerto Rico and * Warm-up: Independent starter 5m. 2.2,4.1 Audio
to discuss the * Presentation: En San Juan 1 25 m. Practice Workbook
: pairs’ challenges : e Expresiones dtiles and ¢Quién ganara? i 2-5 :20m.
3 : Tointroduce i Desafio 1 - La casa mas colorida (94-95) :1.1,1.2,1.3,2.1, : Visual Presentation
: 0ld San Juan i o Warm-up: Independent starter i5m.  (2231,51 : Audio
: . o Fotonovela: La casa mas colorida . 6-8 :20m. ¢ Video
e Cultura: Las calles del Viejo San Juan 9 25 m. Practice Workbook
: : : : Tu desafio
4 : Tospeak about : Desafio 1 - Vocabulario (96-97) : :1.14,1.2,1.3,2.1, : Audio
i parts of ahome : ¢ Warm-up: Independent starter : i5m. 31,3251 : Practice Workbook
: * Vocabulary: La vivienda : 10-12 :30m. i Tu desafio
e Comunidades: Apartamento Disponible 13-14 15 m.
5 : Tospeak about : Desafio 1 - Gramatica (98-99) : :1.1,1.2,1.3,2.2, : Audio
people, animals, e Warm-up: Independent starter : 5m. 3.1,3.2,4.1,4.2 Practice Workbook
places, and e Grammar: Los nombres 15-18 35m. Tu desafio
: things : * Comparaciones: Los techos tropicales - A8 :10m. :
6 : Tolearnanduse : Desafio1-Gramatica/Comunicacion (100-103) : $1.1,1.2,1.3,2.1, : Audio
i articles,andto i ¢ Warm-up: Independent starter - :5m. {22341,4.1,5.1, : Practice Workbook
. integrate ¢ o Grammar: Los articulos : 20-24 :25m. 5.2
vocabulary and e Comunicacién: Review main vocabulary 25-27 20 m.
: grammar and grammar : :
7 i Toassess  Desafio 1 - Evaluacién (103) : : £1.2,1.3,4.2
: student i« Warm-up: Final del desafio : 28 i30m.
proficiency » Quiz on Desafio 1 : 20 m.
8 : Tointroduce : Desafio 2 - Los coquies en la casa (104-105) : i 1.1,1.2,1.3,2.2, : Visual Presentation
coquies and e Warm-up: Independent starter : 5m. 3.1,3.2,4.2 Audio
the second e Fotonovela: Los coquies en la casa 29-31 35 m. Practice Workbook
: challenge i * Cultura: Los coquies : 32-33 : 10m. : Tu desafio
9 : Tospeak about : Desafio 2 - Vocabulario (106-107) $11,1.2,1.3,2.2, : Audio
¢ furniture i » Warm-up: Independent starter - i5m. 31,4252 i Practice Workbook
i and objects i« Vocabulary: Muebles y objetos de la casa i 34-36 i35m. i i Tu desafio
¢ in the home i o Cultura: La Casa Blanca 37 i 10 m. -
10 : To express : Desafio 2 - Gramatica (108-109) : ©1.1,1.2,1.3,3.1, : Audio
existence e Warm-up: Independent starter 5 m. Practice Workbook

* Grammar: Expresar existencia. El verbo ‘haber’

:41,51



Day

Objectives

Sessions

Standards

Overview

Unit 2

Resources /
Homework

11 : Tosay where : Desafio 2 - Gramatica (110-111)) : ©1.1,1.2,1.3,3.1, : Practice Workbook
: things are i * Warm-up: Independent starter :5m. :4.1,51 : Tu desafio
i * Grammar: Expresar lugar : 43-46 :35m.
i« Conexiones: El Yunque P a7 i 10m. :
12 : Tointegrate . Desafio 2 - Comunicacién (112-113) . . ©1.1,1.2,1.3,2.1, : Audio
: vocabulary i * Warm-up: Independent starter : : 5m. : 42,51 : Practice Workbook
: and grammar i * Comunicacion: Review main vocabulary : 48-50 i45m. 2
and grammar : :
13 : Toassess student : Desafio 2 - Evaluacién (113) : : £ 1.2,1.3
: proficiency : * Warm-up: Final de desafio : 51 :30m.
i * Quiz on Desafio 2 : :20m.
14 : Tointroduce  Desafio 3 - ¢Quién prende la luz? (114-115) : ©1.4,1.2,1.3.3.4, : Visual Presentation
: Mosquito Bay : ¢ Warm-up: Independent starter : :5m. 3.2 : Audio
and the third e Fotonovela: ;Quién prende la luz? 52-54 35m. Video
: challenge i Cultura: La Bahia de Mosquito : 55 : 10m. : Practice Workbook
: : : Tu desafio
15 : Tospeakabout  : Desafio 3 - Vocabulario (116-117) : ©1.1,1.2,1.3,3.1, : Audio
: household tasks i » Warm-up: Independent starter : :5m. - Ba : Practice Workbook
i o Vocabulary: Las tareas domésticas : 56-59 :35m.
i« Conexiones: Una encuesta : 60 i 10m.
16 : Toexpress certain : Desafio 3 - Gramatica (118-119) : ©1.1,1.2,1.3,2.1, : Practice Workbook
: actions in the i * Warm-up: Independent starter : :5m. :22,31,32,4.1, : Tudesafio
: present i * Grammar: Verbos regulares en -ar. Presente : 61-64 :35m. 4.2
i o Cultura: Asopao : 65 10m.
17 To express certain Desafio 3 - Gramatica (120-121) : 1.1,1.2,1.3,3.1, Audio
actions in the ¢ Warm-up: Independent starter - 5m. 41,51 Practice Workbook
: present : * Grammar: Verbos regulares en -ery en-ir. : 66-70 :45m. : Tu desafio
Presente : : :
18 : Tointegrate : Desafio 3 - Comunicacion (122-123) ©1.2,1.3,5.1,5.2 : Audio
vocabulary ¢ Warm-up: Independent starter - :5m. : Practice Workbook
: and grammar : * Comunicacion: Review main vocabulary : 71-73 : 45m.
and grammar : :
19 : To assess student : Desafio 3 - Evaluacién (123) : : £ 1.2,1.3 : Tu desafio
: proficiency : * Warm-up: Final del desafio i 74 :30m.
i * Quiz on Desafio 3 : :20m.
20 To introduce the Desafio 4 - Las cuevas de Camuy (124-125) 1.14,1.2,1.3, 3.1, Visual Presentation
Rio Camuy Caves ¢ Warm-up: Independent starter - 5m. 4.1,5.2 Audio
i * Fotonovela: Las cuevas de Camuy : 7577 :45m. : Practice Workbook
21 : Toexpress leisure : Desafio 4 - Vocabulario (125-127) : : ©1.1,1.2,1.3,5.1 : Audio
. activities . o Warm-up: Las cuevas de Camuy : 78 . 5m. : . Practice Workbook

* Vocabulary: Actividades de ocio

i 79-83

i 45 m.

Tu desafio
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Day

Objectives

Sessions

Desafio 4 - Gramatica (128-129)

: Activities:

Time :

Standards

©1.1,1.2,1.3,3.1,

Resources /
Homework

: Audio

87G
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22 To express an :
obligation and to * Warm-up: Independent starter : 10 m. 41,51 Practice Workbook
. express frequency : ¢ Grammar: Expresar obligacion . 84-88 :40m.
23 : Tointegrate : Desafio 4 - Comunicacién (130-131) - $11,1.2,1.3,5.1 : Audio
: vocabulary ¢ o Warm-up: Independent starter : :5m. : . Practice Workbook
. and grammar ¢ Comunicacion: Review main vocabulary ¢ 89-91 : 45 m.
and grammar : :
24 : Toassess student : Desafio 4 - Evaluacién (131) : : $1.2,1.3
. proficiency ¢ Warm-up: Final del desafio ¢ 92 : 30 m.
¢ ¢ Quiz on Desafio 4 20 m.
25 : To integrate . Todo junto (132-133) : :1.2,1.3,5.1,5.2 : Audio
language in context * Warm-up: Independent starter : 5m. - Practice Workbook
.« Todo junto : 93-95 45 m.
26 : Tointegrate . El encuentro (133-135) - - :11,1.2,1.3,2.2, : Practice Workbook
: language in context : ¢ Warm-up: Conexiones: Las casas de los : 96 :20m. :3.1,3.2,52 ¢ Tu desafio
indigenas de Puerto Rico : :
. El encuentro: En el Viejo San Juan : 97-98 : 30 m.
27 : Tolearn about : Mapa cultural - Puerto Rico (136-139) - $11,1.2,1.3,21, : Video
¢ Puerto Rican ¢ » Warm-up: Independent starter :5m. :22,31,52 . Practice Workbook
: customs and . » Mapa cultural: Puerto Rico : :5m.
. traditions . ¢ Read and complete activities : 99-101 40 m.
28 : To learn about : Lectura - El Morro (140-141) : $1.1,1.2,1.3,2.2, : Tudesafio
. El Morro ¢ » Warm-up: Independent starter : :5m. : 3.14,3.2,5.1,5.2
. e Lectura: El Morro :102-104 : 45 m.
29 To review Repaso - Vocabulario (142-143) 1.2,1.3 Practice Workbook
vocabulary * Warm-up: Independent starter : 5m. - -
. * Repaso: Vocabulario 14 45 m.
30 : Toreview grammar : Repaso - Gramatica (144—145) : :1.2,1.3,5.1 : Practice Workbook
] i« Warm-up: Independent starter ] i65m. ]
. * Repaso: Gramatica . 59 45 m.
31 : Tocreate aguided : Proyecto - La Casa Blanca (146-147) ©1.1,1.2,1.3,2.41,
. tour of La Casa ¢ » Warm-up: Read project outline :5m. ©22,31,42,5.2
. Blanca . Work on project 45 m.
32 To create a guided Proyecto - La Casa Blanca (146-147) : 1.1,1.2,1.3,2.1,
. tour of La Casa ¢ » Warm-up: Read project outline : 5m. ©22,31,42,5.2
. Blanca . Work on project 45 m.
33 : Tocreate aguided : Proyecto - La Casa Blanca (146-147) : P1.1,1.2,1.3,2.1,
. tour of La Casa ¢ » Warm-up: Read project outline :5m. $22,31,42,5.2
. Blanca . * Project presentations ¢ 45 m.
34 : Toassess student : Assessment : $1.21.3
. proficiency ¢ e Autoevaluacion (147) 10 m.
: o Teston Unit 2 : 40 m.



Lesson plans (90-minute classes)

Unit 2

Day Objectives Sessions :Activities: Time | Standards JETICED/
: : : Homework
1 To introduce Puerto Rico / La llegada (89-92) 1.14,1.2,1.3,2.1, Visual Presentation
Puerto Rico and e Warm-up: Country orientation 5m. 2.2,4.1 Audio
Unit 2 and to ¢ Puerto Rico 10m. Video
discuss the * Images and functions 10 m. Practice Workbook
challenge for each e Presentation of En San Juan 1 30 m. :
pair * Expresiones Utiles 2-3 35 m.
2 To introduce the La llegada / Desafio 1 - La casa mas colorida 1.1,1.2,1.3,2.1, Visual Presentation
: first challenge : (93-95) £ 2231,5.1 : Audio
and Old San Juan * Warm-up: Independent starter : 5m. - Video
- e ¢Quién ganara? 4-5 45 m. Practice Workbook
¢ Fotonovela: La casa mas colorida 6-8 30 m. Tu desafio
e Cultura: Las calles del Viejo San Juan 9 10 m. ]
3 : Tospeakabout : Desafio 1 - Vocabulario / Gramatica (96-99) ©1.41,1.2,1.3,2.1, : Audio
the parts of a * Warm-up: Independent starter : : 5m. 2.2,3.1,3.2,4.1, Practice Workbook
home; to speak * Vocabulary: La vivienda 10-12 25 m. 4.2,5.1 Tu desafio
about people, * Comunidades: Apartamento disponible 13-14 15 m : :
animals, places, e Grammar: Los nombres 15-18 30 m.
and things * Comparaciones: Los techos tropicales 19 15 m.
4 To learn and use Desafio 1 - Gramatica/Comunicacion/ 1.14,1.2,1.3,3.1, Audio
: definite and i Evaluacién (100-103) : : :4.2,42,5.1,5.2 : Practice Workbook
: indefinite articles, : ¢ Grammar: Los articulos i 20-24 i25m. :
¢ to integrate i « Comunicacion: Review main vocabulary i 25-27 i 25m.
: vocabularyand  :  and grammar
i grammar,andto  : * Final del desafio i 28 i 20m.
: assess student  : ¢ Quiz on Desafio 1 - i 20 m.
proficiency : :
5 To introduce Desafio 2 - Los coquies en la casa / 1.1,1.2,1.3,2.2, Visual Presentation
coquies and the Vocabulario (104-107) - 3.1,3.2,4.2,5.2 Audio
: second challenge, : ¢ Warm-up: Independent starter : i5m. i : Practice Workbook
¢ and to speak i Fotonovela: Los coquies en la casa i 20-31 i 30m. ¢ Tu desafio
i about furniture i o Cultura: Los coquies : 32-33 i 10m. :
and objects in the * Vocabulary: Muebles y objetos de la casa 34-36 45 m.
home : : :
6 : Toexpress : Desafio 2 - Gramatica (107-111) : : ©1.1,1.2,1.3,2.2, : Audio
existence and to * Warm-up: Cultura — La Casa Blanca 37 15 m. 3.1,4.1,5.1 Practice Workbook
say where things * Grammar: Expresar existencia 38-42 30m. Tu desafio
are * Grammar: Expresar lugar 43-46 30 m. :
] * Conexiones: El Yunque 47 15 m.
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i« Quiz on Desafio 4

Day : Objectives Sessions :Activities: Time : Standards SEEIEES
: : : Homework
7 : Tointegrate . Desafio 2 - Comunicacién/Evaluacién (112-113) : : ©1.4,1.2,1.3.2.1, : Audio
vocabulary * Warm-up: Independent starter 5m. 4.2,5.1 Practice Workbook
and grammar * Comunicacién: Review main vocabulary and 48-50 3Bm. :
: and to assess :  grammar
: student proficiency : ¢ Final del desafio - Bl : 30m.
: : ¢ Quiz on Desafio 2 : : 20 m.
8 : Tointroduce : Desafio 3 - ;Quién prende la luz?/Vocabulario :1.1,1.2,1.3,3.1, : Visual Presentation
i Mosquito Bay and  : (114-117) - :3.2,5.1 i Audio
i the third challenge, i * Warm-up: Independent starter i5m. i i Video
i and to speak about : * Fotonovela: Quién prende la luz? : 52-54 i 35m. i Practice Workbook
: household chores : * Cultura: La Bahia de Mosquito i 55 i 15 m. ¢ Tu desafio
i« Vocabulary: Las tareas domésticas : 56-59 : 35m. ]
9 To express certain Desafio 3 - Gramatica (117-119) : 1.1,1.2,1.3,2.1, Practice Workbook
actions using * Warm-up and Conexiones: Una encuesta 60 20 m. 2.2,3.1,3.2,4.1, Tu desafio
: regular -ar verbs : * Grammar: Verbos regulares en -ar. Presente : 61-64 :45m. :42,51
: i Cultura: Asopao : 65 :25m.
10 : Toexpresscertain : Desafio 3 - Gramatica/Comunicacion (120-123) : : $1.4,1.2,1.3,3.1,  Audio
i actions using i« Warm-up: Independent starter :5m.  :41,51,52 : Practice Workbook
regular -er, —ir e Grammar: Verbos regulares en -er y en -ir. 66-70 40m. -
verbs, and to : Presente
integrate vocabulary e Comunicacion: Review main vocabulary 71-73 45 m.
: and grammar ¢ and grammar :
11 : Todiscuss the end : Desafio 3 - Evaluacion (123) : : $1.2,1.3 i Tu desafio
of the challenge e Warm-up: Final del desafio : 30m. -
and to assess ¢ Review main vocabulary and grammar 74 40 m.
student proficiency ¢ Quiz on Desafio 3 : 20 m.
12 : Tointroduce the : Desafio 4 - Las cuevas de Camuy/Vocabulario :1.1,1.2,1.3,3.1, : Visual Presentation
i Rio Camuy Caves, : (124-127) : $41,51,5.2 ¢ Audio
the fourth challenge, ¢ Warm-up: Independent starter : 5 m. : Practice Workbook
andto speak about e Fotonovela: Las cuevas de Camuy 75-77 40 m. Tu desafio
leisure activities * Vocabulary: Actividades de ocio 79-83 45 m. :
13 : Toexpress an : Desafio 4 - Gramatica (128-129) : : :1.1,1.2,1.3,3.1, : Audio
: obligation andto i = Warm-up: Culture: Las cuevas de Camuy 178 i30m. 41,51 ¢ Practice Workbook
. express frequency : * Grammar: Expresar obligacion : 84-88 ieom. :
14 : Tointegrate  Desafio 4 - Comunicacién/ Evaluacion (130-131) : _ ©1.1,1.2,1.3,6.1 : Audio
: vocabulary i ¢ Warm-up: Independent starter - Bm. : Practice Workbook
: and grammar : * Comunicacion: Review main vocabulary : 89-91 : 40 m. :
i and to assess :  and grammar
i student proficiency : * Final del desafio P92 i 25m.
: : 20 m.



Overview

Unit 2

Day : Objectives Sessions ‘Activities: Time ;|  Standards Resources /
5 : : : Homework
15 : Tointegrate  Todo junto/ El encuentro (132-135) : £1.1,1.2,1.3,2.2,  Audio
language * Warm-up: Independent starter : 5m. 3.1,3.2,5.1,5.2 Practice Workbook
: and culture i+ Todo junto i 93-95 R 35Imi: : Tu desafio
: in context i * Conexiones: Las casas de los indigenas : 96 : 40m.
: i de Puerto Rico
i Elencuentro: En el Viejo San Juan : 97-98 i 10m.
16 : Tocreate aguided : Mapa cultural/Lectura/Repaso Vocabulario $1.4,1.2,1.3,2.1, i Video
¢ tour of La Casa ¢ (136-143) $22,31,3.2,51, : Practice Workbook
Blanca and to * Warm-up: Read project outline : ¢ 5m. 5.2 Tu desafio
review vocabulary * Mapa cultural: Puerto Rico 99-101 30 m. : :
and grammar e Lectura: El Morro 102-104 25 m.
i * Repaso: Vocabulario i 1-4 : 30m.
17 To learn about Repaso Gramatica/Proyecto (144-147) : 1.1,1.2,1.3,2.1, Practice Workbook
: Puerto Rican i« Warm-up: Review project outline : i5m. :2231,425.1, :
i customs i * Repaso: Gramatica i 5-9 :25m. 5.2
: and traditions i+ Work on project : :e0m i
18 To assess student Proyecto/Assessment (146-147) : 1.1,1.2,1.3,2.1,
: proficiency i« Project presentations :40m. i 2.2,3.1,4.2,5.2
i« Autoevaluacion i10m.
i o Teston Unit 2 i 40 m.
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a Una conversacion

—Hola, Carlos.

—Hola, Juan. ¢Cémo estas?

—Bien. Mira, te presento a Felipe. Es mi hermano.
—Encantado, Felipe.

—Mucho gusto.

—Lo siento. Tengo que irme. Tengo clase de Inglés.
—Hasta luego, Carlos.

—Hasta luego, Juan. Adi6s, Felipe.

—Adiods.

m ¢Qué ves?

1. Mi profesora de Espanol se llama Ana.
2. Mis hermanos son muy altos.

3. Antonio Garcés es el profesor de Musica.
4. Teresa, Ana y Maria son mis amigas.

m Tiene un garaje...

—Andy, estoy en un apartamento muy bonito. Tiene una sala muy
grande, una cocina, dos dormitorios y dos banos. jAh! Y también tiene
un garaje.

m ¢Comprendes?

1. La casa de la senora Garcia es muy bonita.
. La senora Garcia esta en el dormitorio.

. Las casas del Viejo San Juan son feas.

. No hay un coqui en la estanteria.

. Hay un coqui encima de los libros.

o b~ WN

m Un hotel bonito

1. Tiene una banera y dos lavabos.

2. Es muy bonito. Tiene mesas pequenas y sillas, y también tiene flores.

3. Tiene dos mesitas de noche y una cama muy grande.
4. Tiene una mesa grande y seis sillas. Es grande y elegante.

m La casa del abuelo Mack

Mi casa es pequeia. Hay dos dormitorios y dos banos. Tengo un jardin
muy bonito. Hay muchas flores en primavera. En la sala no hay muchos
muebles, pero hay un sofa muy bonito. Hay un garaje, jes muy grande!

iBienvenidos a mi casa!

m La cocina de Ana Garcia

1. El refrigerador esta cerca de la ventana.

2. Hay un microondas.

3. La estufa esta a la derecha del microondas.

4. Hay dos mesas al lado de la ventana.

5. El microondas esta a la izquierda de la ventana.

m Fotos de la bahia

1. Diana no comprende el enigma.
2. Las casas estan lejos de la bahia.
3. Rita toca el agua.

4. La luz esta dentro del agua.

. Ménica, hay mucha basura. Por favor, ¢puedes sacarla?

. Los platos estan sucios. ¢Puedes lavarlos, por favor?

. Hija, estoy muy cansada. ¢Puedes pasear tu al perro, por favor?

. jHuy, el suelo esta muy sucio! sPuedes pasar la aspiradora?

. Ménica, tu cuarto esta muy desordenado. ¢Puedes ordenarlo?
iGracias!

m Pistas
1
2
3
4
5

€ Andy en casa

1. A las nueve, sacudo los muebles.
2. Alas once y media, corto el césped.
3. Alas dos, paso la aspiradora.

4. Alas cuatro y media, barro el suelo.

m ¢Quién pasea al perro?

[N

. Tim y Andy pasean al perro.

. Rita abre la ventana.

. Diana barre la sala.

. Ana Garcia y Tess barren la escalera.
. Mack saca la basura.

a bk~ wN

m Actividades de preparacion

1. Tengo que leer la guia turistica sobre Puerto Rico.
2. Tengo que llevar las botas.

3. Tengo que preparar un sandwich.

4. Tengo que apagar la luz.

m Preferencias

—Tess, ¢cuales son tus actividades de ocio? A mi me gusta usar
la computadora.

—Yo también uso la computadora y escribo correos electrénicos.

-Y todos los dias cuido a mi mascota y escucho musica.

—Yo leo revistas y hablo por teléfono. Diana, tengo ganas de ver
la television.

—iYo también tengo ganas de ver la television! jTe acompano!

m Conclusiones logicas

1. Maria siempre hace sus tareas en casa. Pasea al perro, ordena
la casa y lava los platos con frecuencia.

2. Andrés tiene muchos amigos y habla mucho por teléfono.

3. Ana tiene ganas de preparar un sandwich.



4. Felipe y Mateo pasean al perro en el parque, pasan la aspiradora
y cortan el césped, pero no tienen ganas de ver la television
ni de leer libros.

m Los planes de Moénica

iTengo muchas cosas que hacer!

El sdbado tengo que escribir correos electronicos a Juan y a Carmen.
Y tengo que escuchar el nuevo CD de Beyoncé.

A las ocho tengo que ver en la television la pelicula La mascara del Zorro con

mis amigas. Y después tengo que cuidar a mi gato y leer la revista Tiempo.

El domingo tengo que preparar los sandwiches para el picnic con mama.
También tengo que hablar por teléfono con el tio Carlos, porque es su
cumpleanos.

Y por la tarde tengo que usar la computadora con papa para hacer las
tareas de Ciencias.

jUffl {Tengo que hacer muchas cosas!

m El fin de semana

1. Mi mama y yo tenemos que usar la computadora.
. Hay que preparar el almuerzo.

. Papa tiene que cortar el césped.

. Yo tengo que cuidar el perro.

. Hay que ordenar la casa.

. Papa y mama tienen que limpiar la cocina.

o O~ WN

Audio Seripts

Unit 2

m Patricia y Tess no tienen tareas

—Hola, amor, ¢qué tal?

—Hola, querida. Todo bien, gracias. ¢Qué tal en Puerto Rico?

—Muy bien, gracias. Oye, Bill, ¢quién hace nuestras tareas en
casa?

—iKaren, David y yo! Ahora yo corto el césped.

—Bien. Hay que limpiar el garaje y lavar los platos. ¢Lo hacen Karen
y David?

—Si. Karen limpia el garaje y David lava los platos.

—Muy bien. ¢Y quién lava la ropa?

—David lava la ropa. Y yo saco la basura.

-0k, muy bien. Gracias, carifo. jHasta pronto!

—Adiés, querida.

m El fin de semana de Janet y Tim

—Tim, ¢tu haces tareas en casa los fines de semana?

-Si, claro. ¢Y tu?

—Si. Todos los sabados paso la aspiradora.

-Yo no paso la aspiradora, pero casi siempre lavo los platos.

-Uff, yo también lavo los platos.

-Y yo a veces ayudo a mi padre a cortar el césped.

—iQué tarea! Yo no corto el césped, pero muchas veces cuido
a nuestro perro. ¢Y por la tarde qué haces?

—Hago las tareas y escribo correos electronicos a mis amigos.
¢ TU escribes correos electronicos a tus amigos?

—No, pero hablo por teléfono con ellos todos los fines de semana.
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Unit 2

Puerto Rico

The unit

B The themes of this unit are housing and
household chores. The four pairs meet
their host, Senora Garcia, in San Juan, Puerto
Rico. The four pairs complete the following
tasks related to Puerto Rican culture:

— Desafio 1. Andy and Janet have to find the
most colorful house in Old San Juan.

— Desafio 2. Tim and Mack have to find six
local frogs, or coquies, and take a photo
of them.

— Desafio 3. Diana and Rita have to solve a
riddle related to the Bahia de Mosquito,
a bioluminescent bay.

— Desafio 4. Tess and Patricia have to find
a rare species of blind fish in the caves
of Rio Camuy, in the north of Puerto Rico.

Puerto Rico

1.14,1.2,2.1,2.2 Video

Teaching suggestions

Warm-up / Independent starter

= Using the pictures on this page as a reference,
students should take a few moments to write
what they already know about the island.

= They write down a short list of things they know
about Puerto Rico and a second list of things they
would like to learn about this Caribbean island.

Puerto Rico

B Pyerto Rico is one of the islands of the Greater
Antilles in the Caribbean. Since 1952, it is a
commonwealth, or estado libre asociado, of the
United States. Puerto Ricans are U.S. citizens, and
do not require visas to enter the United States. San
Juan is the capital city, and one of its most visited
attractions is the fortress called El Morro. It was
used to defend the city from pirates and privateers.

® The map of Puerto Rico provides a reference for
the information on the locations presented in this

section. Focus attention on Puerto Rico by asking
students to say what they know about this island,
its people, and its traditions. Elicit personal

experiences related to Puerto Rico and its culture.

Unidad 2

Puerto Rico

Desaflos en el CaFlie

» To identify
and describe
places

Vocahulario
La vivienda

‘ Gramatica
Los nombres
Los articulos.

V4 Concordancia
V4 del nombre

El Viejo San Juan

88 ochentay ocho

DESAFI0

» To express
existence
and location

Vocabulario
Muebles y objetos de la casa

Gramatica
Expresar existencia. El verbo
haber

Expresar lugar

See a full Desafio,

The challenge

WESAFio 1

El Viejo San Juan

Spain was the colonial power that ruled over
Puerto Rico for close to five hundred years.
The conquistadors left their mark on the
administration and architecture of the island.

The streets and buildings of Old San Juan date

back to the 16th and 17th centuries. The city
was founded in 1521 and named after John
the Baptist, or San Juan Bautista. The colorful
buildings along cobblestone streets are the
characteristics that make this former colonial
town memorable to visitors and vibrant

to its inhabitants.

pages 53-61

TDESAFi0 2

El coqui

El coqui is a small frog that is named after the
loud sound it makes. It is often considered
the Puerto Rican national symbol because it
is most commonly found in Puerto Rico and
the nearby islands.




La bahia
bioluminiscente

\
N\ » To express
N\

habitual
\ :
actions

Vocabulario
Las tareas domésticas

Gramatica
Verbos regulares en -ar

Verbos regulares en -er
yen-ir

DESAFI0

\ » To express \
obligation ~
or necessity
Vocabulario

Actividades de ocio

Gramatica

Expresar obligacion:
- Tener que + infinitivo

- Hay que + infinitivo
/ Y q

Adverbios de frecuencia

Las cuevas
de Camuy

ochentay nueve 89

N

N

r[;ESAFiO 3

La bahia bioluminiscente
Bioluminescence is the light that comes from

living creatures (from the Latin lumen, meaning :

“light”). There are many animals that give off

light, such as fireflies. In a few places on Earth,

given very special conditions, one is able to
see light coming from the waters of the ocean
and bays. Microorganisms that give off light
use it as a defense mechanism. The motion
in the water from a predator triggers the light,
which in turn attracts bigger fish that eat the
smaller ones that feed on microscopic
organisms. It takes special equipment

to photograph bioluminescence.

TDESAFi0 4

Las cuevas de Camuy

These caverns were formed by the Camuy River
that flows through them. Untouched for
centuries after the native Taino people used
them, the caverns were re-explored in the
1950s. This underground river and cavern
system is among the longest in the world.
Underground rivers and cave systems have
been explored less than those above ground
because of the difficulties in reaching those
areas and the dangers associated with
underground exploration. A species of blind
fish lives in the caves. If there is no light, fish
have no use for eyes as sensory organs.

Unit 2

Puerto Rico

Picture discussion

= Use the photos to have students share any
information they have on the four topics. Some
general questions are:
— What do you know about San Juan?
— Have you heard of the coqui frog?
— What do you know about bioluminescent bays?
— What do you know about underground rivers?

El Viejo San Juan

= Ask students what they can tell about El Viejo
San Juan based on the first photo. Are there any
features that tell us about San Juan’s colonial
heritage?

El coqui

® Ask the class to tell what kind of animal is in the
photo. Does it seem big or small? Is this type of
animal a likely choice to represent a tropical
island? Ask students if they know what animal
and flower are used as their state symbol.

La bahia bioluminiscente

® Can students name any other bioluminescent
animals? What can students tell about this bay
from the photo? Where is it located and what
other animals could possibly live around this bay?

Las cuevas de Camuy

= Ask students to comment on the features of the
caves that they can see in the photo. Has anyone
explored above—or underground caves in the
past? Can anyone explain why people may not
explore underground caves as much as those
above ground?

Objectives

® The overall objective of Unit 2 is for students to
learn to talk about where they live and about daily
household chores, as well as some activities
done in their leisure time.

= By the end of the unit, students will be able to
— Express existence (there is/are) of people and

things as well as their location.

— Talk about daily activities and household chores.
— Express an obligation related to chores.

= To get started, ask students how they describe
houses and other places people live. What are
the types of words one uses to talk about places?



Unit 2

La ]legada

Presentation

® |n this section, the pairs are in the Old San Juan,
looking for the home of their hostess, la senora
Garcia.

® Students see vocabulary in context, with pictures
and illustrations. Presenting new words directly in
this manner helps students develop their Spanish
vocabulary with background knowledge while
engaging them with the text. You can preview the
vocabulary before reading or watching the
fotonovela, or review it afterwards.

Fotonovela 1.1,1.2,2.1,2.2 Vis. Pres.
1. 1.2 |

Teaching suggestions

Warm-up / Independent starter

® |ntroduce the topic and ask students to study the
pictures and text in silence for a moment and
write down the words they understand or already
know.

® Students write five sentences about what they
learned about El Viejo San Juan and Puerto Rico
from the previous day's lesson.

Preparation

= Ask students to pay close attention to the video
and audio sections to look for familiar vocabulary
words, and to note how they are used.

La fotonovela

Before viewing

® Ask a student to read the introduction. Point out
the picture of EI Morro to exemplify the types of
forts buit by the Spaniards to protect the city from
pirate attacks as well as from other European
naval powers.

While viewing
® Point out to students the soldiers’ style of dress
and their surroundings. Also, show students who
the real Mrs. Garcia is and ask them to keep her
in mind as they go through the unit.

La llegada

En San Juan

@ The pairs gather at El Morro, one of the largest forts built by the Spaniards in the Caribbean.

" Ana Garcia, their host in Puerto Rico, has information about their next tasks,
but they have to find her first! They get clues about her whereabouts from a group
of actors re-enacting the defense of the island against a British invasion in 1797.

Tienen que visitar
una casa en el
Viejo San Juan.

iAtencion! La senora
d Garcia esta al lado

90 noventa

No hay casas
en E[ Morro.

La senora Garcia vive
en una casa con jardin.
Pasea a su perro todos
los dias.

Differentiated instruction

DEVELOPING LEARNERS

¢ In order to practice identifying nouns and
adjectives, play a simple game with the

class. One student calls out a word from this

section. Then the class answers back if the
word is a houn (nombre) or an adjective
(adjetivo). You may also ask students if the
noun or adjective is masculine (masculino)
or feminine (femenino).

EXPANDING LEARNERS

¢ Ask students to work in pairs to write
sentences with the following words and
expressions from the presentation: visitar
una casa, pasea al perro, al lado del coqui,
en EI Morro, con jardin.



Unit 2

la llegada

Perdon. ¢Es usted
la senora Garcia?

No, no soy la sefora

Garcia. Lo siento. After viewing

Yo soy Ana Garcia. Estoy = Go through the captions one by one, having

al lado del coqui. ¢Donde a different student read each one. Then ask
estén los participantes? students to make comparisons between the style
of dress of the soldiers and our military. Do they
wear the same style of clothing? Do our forts
and bases look the same as El Morro?

Activities

1. Have the class go over the words in this activity
and select the ones for which they know the
Spanish or the English translation. Then they write
the Spanish word next to each English translation.

For example: donde — where; perro — dog;

casas — houses.

| iMira, abuelo, ahi hay una
casa con jardin! iEs la casa
de la sefnora Garcial

Answer key

Additional resources
Fans Online activities

o ¢Comprendes?
» Une. Match each question with the corresponding answer.

@ Practice Workbook

1. What place do the characters have to visit? a. Pasea a su perro.

2. Where does Mrs. Garcia live? b. Allado del coqui.

3. There are none of these in El Morro. c. En una casa con jardin.
4. Where is Mrs. Garcia? d. ElViejo San Juan.

5. Mrs. Garcia does this every day. e. Casas.

noventayuno 91

HERITAGE LANGUAGE LEARNERS TOTAL PHYSICAL RESPONSE (TPR)

¢ Ask student to discuss why they believe * In order to receive maximum usage and
the Spanish built forts such as El Morro : practice of polite language, the class
to defend the port. Ask students to work performs the following;:
in groups of three to write one paragraph —Point to students as they count off 1 to 5.
with their reasons for the heavy fortifications : All of the 1s represent the word Perdén, the
in Puerto Rico. 2s represent Lo siento, the 3s jCuidado!,

the 4s Gracias, and the 5s De nada.
—You read a paragraph containing these
expressions, and every time students hear
theirs, they raise their hands. Repeat it
twice if time allows.



Unit 2

La llegada

Presentation

® |n this section, students learn expressions of
courtesy. Presenting new expressions by grouping
them into categories helps students develop their
Spanish vocabulary.

Expresiones utiles | 1.2,4.1

2. 1.2,41 Audio
8 1.2

4. 1.1

5 1.1,1.2,1.3

Teaching suggestions

Warm-up / Independent starter

® Ask students to study Expresiones dtiles in
silence for a moment and write down the words
they remember.

Preparation

® Ask students to repeat each expression in the
Expresiones (tiles box after you, paying attention
to pronunciation.

Activities
2. Before playing the audio, preview in the
following way:
— Pronounce each expression. Ask students
to repeat.
— Ask students when they would use these
expressions.
— This is also an opportunity to add expressions
such as Con permiso, Por favor, Qué pena,
or Lo lamento.
If time allows, have students improvise
conversations in pairs using Expresiones utiles.

3. After students complete this activity, you may
ask volunteers to act out each scenario.

EXPRESIONES UTILES . "L

To get someone’s attention:
Perdén.

To say you are sorry:
Lo siento.

To call attention to something:
Mira.

To warn someone of a danger:
jAtencién!
iCuidado!

e Una conversacion

» Escucha y ordena. Listen to the dialogue and write the letter of the sentences
@ in the order you hear them.

a. Lo siento. Tengo que irme.
b. Adids, Felipe.

c. Mira, te presento a Felipe.
d. Hola, Juan. ;Cémo estés?

» Une. Match the expressions in the columns.

®

1. Lo siento. Tengo que irme. a. Juan introduces Felipe to Carlos.
2. Adi6s, Felipe. b. Carlos says he’s sorry.

3. Mira, te presento a Felipe. c. Carlos says goodbye.

4. Hola, Juan. ;Cémo estas? d. Carlos says hello.

a Expresiones

» Relaciona. Match each expression with the corresponding picture.

Lo siento. iMira!

92 noventay dos
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Differentiated instruction

DEVELOPING LEARNERS EXPANDING LEARNERS

* In order to practice basic greetings and ¢ Students can invent situations in which one
introductions, ask students to form groups or more of the expresiones would be used.
of three or four and introduce themselves In groups, they can write and act out
to the rest of the students in the group. a dialogue for each situation. For example:

A. Hola, llego tarde. Lo siento.
B. No importa. Bienvenido.
A. Gracias.




¢Quiéen ganara?
o Los desafios

» Habla. What will be the challenge for each pair? Think about this question

and discuss it with your classmates.
pESAFIO D | ﬁ DESAFI0 (@
Los coquies

en la casa

7y,
Janety Andy

La casa mas
colorida

DESAFIO®
G O)

;Quién prende la luz?

Las cuevas de Camuy

Tess y Patricia

o Las votaciones

P Decide. You decide.

You will vote to choose

the most difficult challenge.
Who do you think will win?

noventay tres 93

HERITAGE LANGUAGE LEARNERS

¢ Have students discuss the importance of
being punctual in different social situations.

SPECIAL-NEEDS LEARNERS

¢ To learn how to optimize this approach, ask
students to get into groups of four and state
in English the context or situation in which
they would use the following expressions:
iCuidado!, jAtencion!, Perdon, Lo siento.

* Share with the whole class and identify
similarities and differences.

Book 1A Unit 2 Desafio 2 bl

Unit 2

La llegada

¢Quién ganara?

4. Have students look at the pictures and ask them
which pair they think has to face the most
difficult challenge. Elicit different answers.
Remind students that:

1. Andy and Janet have to find the most colorful
house in Old San Juan.

2. Tim and Mack have to find coquies.

3. Diana and Rita have to solve a riddle.

4. Tess and Patricia have to find a rare species
of blind fish in the caves of Rio Camuy.

Answer key

2. d,c,a,b.

» 1.b. 2.c. 3.a. 4.d.
3. a. Perdon.

b. iMira!

c. jCuidado!

d. Lo siento.
4. Answers will vary.

5. Answers will vary.

Additional resources

Fans Online activities
Practice Workbook
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Unit 2 Expresar existencia y lugar

DESAFIO 2 Los coquies en la casa

Expresar existencia y Iugar Tim and Mack arrive at Ana Garcia’s home. There they have to find six coquies
hidden throughout the house and take photos of them.

Presentation

Cracias, senora Garcia. Usted
Hola, Mack. Hola, tiene una casa muy bonita.

Tim. Bienvenidos
ami casa.
2
=

Mira, abuelo, una casa amarilla
con jardin. Es [a casa de la senora
Garcia. éToco a la puerta?

® |n Desafio 2 Tim and Mack search for coquies
at Mrs. Garcia’s house in order to take pictures.
Students talk about where people, animals, and
things are located using the verb estar.

Fotonovela | 1.2,2.2 Vis. Pres.
29. 1.2,1.3

30. 1.2 Audio
31. 1.2,1.3

32. Cultura i; 1.2,31,3.2,

Tu desafio 3.1

Teaching suggestions

Warm-up / Independent starter

B Ask students to write six sentences in Spanish
about the houses and streets of Old San Juan.

¢Donde estan los coquies?
¢Estan detras de la
escalera?

Cracias, Tim. iNo hay casas
feas en el Viejo San Juan!

en la estanterial iEsta
encima de os libros!

Preparation Continuara...

= Ask volunteers to read the text in the speech g Detective de palabras

bubbles for each image. » Completa. Complete the statements using the fotonovela above.

1. No hay casas feas 1 el Viejo San Juan.
La fotonovela 2., 2 estanlos coquies? ;Estdin 3 de la escalera?
Before viewing 3. jAbuelo, hay un coqui 4 la estanteria! jEstd 5  de los libros!
® Ask students to review the expressions they
learned in Unit 1 to greet someone they meet
for the first time.

While viewing Differentiated instruction .

104 ciento cuatro

" Ask students to pay close attention to Ana DEVELOPING LEARNERS i EXPANDING LEARNERS
Garcia’s house and write down the name§ of ¢ Have students rewrite the fotonovela and ¢ Ask students to cover the speech bubbles
tr_‘e parts of the house that they observe in the highlight the words they know from the i inthe fotonovela so only the pictures remain.
video based on the vocabulary they learned previous unit and the previous desafio. Then : « Have students write a script of what they
in Desafio 1. ask them to count the number of words ‘' would say in each situation.

highlighted. How many words do they already

After viewing Know?

® Ask students to write a summary of what
happened.

Activities
32. Point out that the word coqui is masculine:

el coqui. As a result, it is modified by masculine
adjectives (ending in o).

104
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m ¢Comprendes?

@ » Escucha y decide. Listen and decide whether the five sentences you hear
are true (cierto) or false (falso).

Modelo 1. Cierto.

m ¢Donde estan?
» Une. What is the caption for each photo? Match the phrases in the columns to create
the captions.

1. El coqui esta a. al lado de la casa.

2. Los coquies estan b. en la cocina de Ana Garcia.
3. Eljardin esta c. detras de la escalera.

4. Tim esta d. encima de los libros.

COLTURA

Los coquies

El coqui es una rana (frog) pequena. Es un simbolo
de Puerto Rico. Los coquies producen un sonido similar
a su nombre: “co-qui”.

m ¢Como son los coquies?

P Elige. Choose words to compose an accurate description of a coqui.

( feo } ( pequerio } ' animal ' ‘ simbalico l l bonito } ' grande !
@ Comparacion

What animal represents your state or your country? Why do you think it was chosen
as a symbol?

= TU DESAFI0 | use the website to listen to a coqui.
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DESAFIO 2

Expresar existencia y lugar

33. Ask students to look up the animal that

represents their state if they do not know. Point
out that every state also has a state flower.

The sound the coqui frogs make at night is
very distinct. The inhabitants of the island
often say they miss the murmur of these
creatures when they go to sleep if they move
to other countries. Because of this, it is
relatively easy to find recordings of the
coquies on the web.

Some students may relate to this if they grew
up in rural areas where the sound of crickets
or birds may fill the nights.

HERITAGE LANGUAGE LEARNERS

¢ The coqui is a typical animal of Puerto Rico.
As a result it is a symbol of national identity.
What other symbols are representative of
other Spanish-speaking countries? Some
examples: El toro en Espania; el condor
en Pert; el quetzal en Guatemala.

COOPERATIVE LEARNING

¢ Place students in groups of four. Each group
should have:
— Two strong readers in Spanish.
— Two students who need help with reading
skills in Spanish.

* Have students read (or reread) the dialogue
together. Students pick out the words they
understand from the dialogue such as
cognates, previous vocabulary, and previous
grammatical structures.

. Falso
31.1.c 2.d 3.a 1.b
32. Answers will vary.

Answer key

29. 1.en 4. en
2. D6nde 5. encima
3. detras

30. 1. Cierto 4. Falso
2. Falso 5. Cierto
3
1

33. Answers will vary. Sample answer:
The bald eagle is the symbol of the United
States. It is found in the West and Southwest
of the country. It is a bird that represents
might, speed, and strength, which are
admired qualities.

Additional resources

Fans Online activities
Practice Workbook
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Unit 2
DESAFIO 2

Vocabulario — Muebles y objetos
de la casa

Presentation

® |n this section, students will learn new vocabulary
to talk about furniture and appliances, review the
use of articles with nouns and practice gender
and number agreements.

1.2

Vocabulario

34. 1.1,1.3,5.2

8o} 1.2 Audio

36. 1.1,1.2,1.3
1.1,1.2,2.2,3.1,

37. Cultura 4.9

Tu desafio 1.2,3.1

Teaching suggestions

Warm-up / Independent starter

® Have students rewrite each vocabulary term using
indefinite articles instead of definite ones.

Preparation

® Ask students to scan the words in the pictures on
the page to look for words they can understand
(because they are similar in English or they
learned them before).

= Write them on the board and review the concept
of cognates and how they help learners acquire
new vocabulary.

® Then read aloud the rest of the vocabulary words
and ask students to repeat after each word is
modeled. Point at each picture as you say the
words with the class.

Activities

34. Remind students that articles must agree in
gender and number with the nouns they modify.

37. In the Cultura section, students are asked
to think about the value of learning about older
buildings in order to preserve the history and
heritage of a community.

106

Vocabulario

Muebles y objetos de la casa

1

la cémoda

En el dormitorio En el bafio

g}

Enlasala

t-\ _-':‘1: b

el microondas

lasilla

el lavaplatos

m Muebles

P Escribe. Make a list of four things that could be in each of the following rooms.
1. la sala

» Habla. Talk with a partner about your lists, but not in the same order as above!
See if your partner can guess which room you are talking about.

2. el dormitorio 3. la cocina 4. el banio
Modelo Este cuarto tiene una mesita de noche, una cama, un armario y una cémoda.

106 ciento seis
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Differentiated instruction

DEVELOPING LEARNERS

¢ To help students learn the gender of the
vocabulary, and to review the use of articles,
create a worksheet with short blanks in front
of ten of the words in the vocabulary. Have :
students fill in the blanks working in pairs.
Sample words: bano, sofa, lavaplatos,
microondas, televisor.

EXPANDING LEARNERS

* To help students learn the vocabulary, write
four headings to four separate columns on the
board La sala, la cocina, el dormitorio, el bafo.

* Ask four students at a time to come to the
board and each write one word from the
vocabulary that corresponds to each
category until there are four words under

¢ Explain that compound words such as each heading.

lavaplatos and microondas are generally

masculine and singular (el).

* Have students include the article, indicating
if each word is feminine or masculine.

* Then ask the class for other words they
could add to each category and write them
under each corresponding heading.



€5 un notel bonito

» Escucha y decide. Tim is looking at the website of his hotel in San Juan.
He is describing the photos aloud to Mack. Listen and decide which one
he is describing in each sentence.

m ¢Donde esta el sofa?
P Escribe. Answer the questions by indicating the most logical place for each.
Modelo ;Dénde estd el sofa? —> El sofd estd en la sala.

1. ;Dénde esta la ducha?
2. ;Dénde esta el refrigerador?
3. ;Dénde estan las camas?

4. ;Dénde esta el carro?
5. ¢;Dénde estan las sillas y la mesa?
6. ;Dénde esta el microondas?

» Habla. Now ask a classmate where five other items are. You should both ask
and answer in complete sentences, as in the activity above.

CULTURA

La Casa Blanca

La Casa Blanca de San Juan de Puerto Rico

es un monumento histérico. Es la casa de la familia
Ponce de Ledn, el explorador espafol. Hoy, esta mansion
€s un museo.

Comparacion. What is one of the oldest
buildings in your community? What was it originally
used for?

ST DESAH” Use the website to learn more about
the Casa Blanca.
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HERITAGE LANGUAGE LEARNERS

¢ Have students go through the vocabulary list
and put an alternative word for each
vocabulary word and list others that are not

CRITICAL THINKING

¢ In situations when many family members
come to stay at one house, the living
conditions can be unusual. People sleep in

mentioned. rooms that are not typical bedrooms, and

« Then have students draw a picture of each gather in places where people don't usually
room in the house and label the parts of the gather.
room. * Going through the floor plan of a house tell

where people could possibly sleep, gather,
shower, cook, etc. For example: people would
not cook in the cocina, but may use the grill
in the jardin; people would not sleep in the
dormitorio on a cama, but sleep in the sala
on the sofa.

Unit 2
DESAFIO 2

Vocabulario - Muebles y objetos
de la casa

t\\“““ )

Juan Ponce de Ledn

Juan Ponce de Ledn was a Spanish explorer
who may have accompanied Christopher
Columbus on his second voyage to the New
World. Ponce de Leén became the first
Governor of Puerto Rico by appointment of the
Spanish Crown. He is also famous for his
exploration of Florida, the first-known European
excursion there, as well as for being
associated with the legend of the Fountain of
Youth (/a fuente de la juventud), which was
said to be in Florida. He died in Cuba in 1521
from a wound caused by a poisoned arrow
from the Calusa Indians in Florida.

Answer key

34. Answers will vary. Sample answers:

1. La sala: el estante, el sofa, la silla, la mesa.

2. El dormitorio: la cama, la mesita de
noche, la cémoda, el armario.

3. La cocina: la estufa, el horno, el lavaplatos,
el refrigerador.

4. El bano: el inodoro, la ducha, el lavabo,
la banera.

Answers will vary.
35. 1.b 2.¢ 3.a 4.d
36. 1. La ducha esta en el bano.

. El refrigerador esta en la cocina.

. Las camas estan en la habitacion.

. El carro esta en el garaje.

. Las sillas y la mesa estan en la sala.
. EI microondas esta en la cocina.

» Answers will vary.

o0~ WNPRE BV

37. Answers will vary.

Additional resources

Fans Online activities
Practice Workbook
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Unit 2
DESAFIO 2

Gramatica — Expresar existencia.
El verbo haber

Presentation

® |n this section, students will learn the use of the
verb form hay to express there is/there are and
how to use it as a negation: No hay... They also
learn to use hay in questions.

® Students will also learn to ask how many people,
animals, and things there are (¢cuanto(a)?,
¢euantos(as)?) as well as where they are (;dénde?).
They will learn about punctuation marks in Spanish
and the opening (upside-down) question mark.

Gramatica 3.1,4.1

38. 4.1

39. 1.2,1.3

40. 1.2 Audio
41. 1.14,1.3,5.1

42. 1.1

Teaching suggestions

Warm-up / Independent starter

® Have students write the correct article and gender
of the following nouns that end in letters other
than o and a:
1. (la) pared
2. (el) garaje
3. (el) jardin

4. (el) microondas
5. (el) televisor
6. (el) refrigerador

Preparation

® Ask a student volunteer to read the presentation of
the form hay of the verb haber. Point out that with
hay one can use numbers to tell how many of an
item there is or are (;Hay una o dos ventanas?).

® That is why we can use hay with the question
word cuantos(as) which means “how many”:
¢Cuantos estudiantes hay?

® |t is very similar to asking how many exist or are
there, but hay does not tell us any more
information (such as where the items are located).

= |n order to tell someone where an item is, we use
the question word ¢donde?: ;Donde hay una casa
colorida? We generally answer these questions
with the preposition en.

b6 BoOK 1A Unit 2 Desafio 2

(s ) 2

Expresar existencia. El verbo haber

La forma verbal hay

® |In Spanish, the form hay is used to express existence. It is equivalent to there is/are.
Hay un dormitorio en mi casa. Hay dos ventanas en la sala.
® The Spanish form equivalent to there isn’t or there aren’t is no hay:

No hay dormitorios grandes. No hay jardin en el hotel.

Preguntas con hay

® To ask about the existence of something, use hay:
¢Hay garaje en la casa?
Answers usually include Si or No:
— Affirmative: Si, hay un garaje pequeno.
— Negative: No, no hay garaje en la casa.
* To ask how many people, animals, or things there are, use the question words
cuanto, cuanta, cuantos, or cuantas followed by a noun and hay.
;Cuantos dormitorios hay en la casa? ;Cuantas salas hay en la casa?
Notice that the question word agrees in number and gender with the noun.
* To ask where something can be found, use the question word donde followed by hay:
;Dénde hay un garaje?
Note: In Spanish, questions are punctuated with a question mark at the beginning ()
and at the end (?) of the sentence.

m Piensa. How are questions punctuated in English? Which punctuation marks
k are used at the beginning and end of English sentences? )

m En la foto...

P Escribe. Write two sentences for each photo. In the first, write about one thing that
appears in the photo; in the second, write about one thing that does not appear.

©)

sofd - mesa

armario - comoda  escalera - ascensor lavaplatos - microondas

Modelo 1. Hay una cémoda. No hay armario.

108 ciento ocho

Differentiated instruction

DEVELOPING LEARNERS EXPANDING LEARNERS

¢ In pairs, ask students to take out some of ¢ Have students work in pairs to formulate
the items in their book bags (mochilas) and a dialogue using the floor plan of their own
place them on the table. They take turns house with the verb haber.
telling what items are or are not on the table 1. Students draw a picture of the floor plan
using hay: Hay tres lapices. No hay boligrafo. of their home.

2. They formulate questions such as ¢Qué
hay en tu casa? ;Cuantos cuartos hay
en tu casa?

3. Finally, each partner responds to the
question using the vocabulary.



Unit 2
DESAFIO 2

Gramatica — Expresar existencia.
El verbo haber

m La casa del abuelo Mack

@ » Escucha. Mack is describing his house. Listen and say
whether these statements are true (cierto) or false (falso).

1. Hay tres dormitorios.

2. Hay tres bafos.

3. Hay un jardin con muchas flores.
4. En la sala, hay un sofa muy bonito.

5. Hay un garaje grande. Activities

39. Extend this activity by having students form

m En tu casa questions for each item using ¢ddnde?
» Habla. With a partner, write what is in this house, using complete sentences. 1. ¢Dénde hay una cocina?
Say how many there are of each thing. Can you list everything? 2. ¢Dénde hay un dormitorio?
Modelo Hay dos dormitorios y una sala. 40. To prepare students for this activity, review

some vocabulary words and numbers.

42. You may want to have students work in pairs
and go around the classroom pointing at each
item. One student asks the question and the
other points at the item as they give their
answer.

. ¢Cuantas pizarras Hay dos pizarras. Answer key
m En tu salon de clase hay en el aula?
» Habla. Choose four of the words :
in the box to describe your classroom, : 38. ?;“”and ().
and ask a partner how many of them 39. Answers will vary.
there are. Your partner will ask you

about the remaining four. Answer 40. 1. Falso
in complete sentences. 2. Falso
3. Cierto
sillas' relojes 4. Cierto
televisores pr?fesores 5. Cierto
puertas chicas
chicos ventanas 41. Answers will vary.

42. Answers will vary.

ciento nueve 109

Additional resources
Fans Online activities

HERITAGE LANGUAGE LEARNERS ¢ MULIPLE INTELLIGENCES: .
: ) ) : . - - - Practice Workbook
* There are two useful expressions in Spanish : Bodily-kinesthetic intelligence
that use the verb form hay. No hay de qué is : < In order to present the class with bodily-
used when someone thanks you, and it : kinesthethics, ask for all of the students to
means you are welcome. No hay problema stand at their seats.
means “no problem” or “sure” and can be © _Ifyou make a true statement about their
used after someone asks for a favor. surroundings, they remain standing.
¢ Ask students to decide which expression — If you make a false statement, they sit
they would use in each of these situations: ~ : down.
— Andy helps Janet walk on the cobblestoned - If you make a statement that could be both
streets of Old San Juan and she thanks true or false, then students turn around
him. What would Andy say? one time in a circle.

— You walk into a café in San Juan and ask if
you may use the bathroom. What would the
server say?
109
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Unit 2

DESAFIO 2

Gramatica — Expresar lugar m N\

Expresar lugar

Presentation La construccién estar en
® In this section, students learn the words and * To say where things are, use the verb estar followed by words that express place.
expressions used to express the location of El coqui estd en el jardin.
people and things using the verb estar. o Th(cej prezosition en expresses location. It is equivalent to the English words at, in, on,
ana insiae.
= Students should be able to ask where something El coqui est4 en la sala. El coqui est4 en la estanteria.

or someone is, and answer using adverbs of
place or prepositional phrases indicating where

something or someone is in relation to something
or someone else. ¢Donde estan los coquies?

Adverbios y expresiones de lugar
® Many other words and phrases are used to show location.

® Students learn about the tropical rainforest
in Puerto Rico.

Gramatica 3.1,41
lejos de
43. 4.1 (2 flor
44, 1.1
45 1.3 cerca de
: - la flor
46. 1.3,5.1
47. Conexiones 1.1,1.2,3.1 LT
Tu desafio 3.1,3.2 de (a flor

a la derecha

Teaching suggestions debajo de la flor de la flor

Remember these contractions:

_ El coqui esta al lado de la flor.
Warm-up / Independent starter
P / P El coqui estd encima del libro.

® |n order to compare the furniture in a hotel with
_ : ) o . . o ) -
what one finds in a house, ask students to write P Comparacion. What contractions are there in English? Are they optional or not? )

two headings: En un hotel and En una casa.

® Students write four sentences in Spanish, two 110 ciento diez
affirmative and two negative, under each heading

using the words and expressions from the Diff tiated inst ti
previous lesson. For example: En un hotel no hay S S R '

i e, DEVELOPING LEARNERS : EXPANDING LEARNERS
q « For more practice listening and writing using : e« Draw a picture of a house with its different
Preparatlon the vocabulary for parts of a house and rooms. Then ask students to tell you what
| |n preparation for this grammar lesson on furniture, do a dictation activity in class. rooms are next to each other: La cocina esta
locations, ask students to recall what questions * Ask students to write the numbers 1-5ona :  allado del comedor.
were asked in the fotonovela when Tim and Mack piece of paper in preparation for a dictation ¢ Then expand the activity with two new
where looking for coquies. Remind them that of five sentences in Spanish. phrases to express where something is
Mack asked ¢Dénde estan los coquies? * At the end, have students switch papers with :  located: estd a la izquierda de (del, de la),
a partner, then write the correct answers on :  €std a la derecha de (del, de la). You may

= Write the question on the board and have

the board so that students can verify their ~ :  @lso add the words arriba and abajo.
students look up the answers. :

partner’s answers. Then ask students to

® Then write the answer on the board: jHay un coqui return the sheets to the original writers.

en la estanteria! jEsta encima de los libros!

110
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m ¢Donde esta el gato?

» Habla. Ask a partner where the cat is in each picture.

Modelo A. ;Dénde estd el gato en el dibujo 1?
B. El gato estd a la izquierda de la silla.

m ¢Qué hay y donde esta? "

P Escribe. Choose five things you see v
in this photo and write sentences
indicating where each one is.
Use the verb estar.

Modelo El televisor estd lejos del sofd.

m ¢Donde esta ahora?
P Escribe. Say where these things are right now. Be very specific.

Modelo mi CD favorito
—> Mi CD favorito estd en mi cuarto, encima de mi mesita de noche.

1. milibro favorito 3. micémoda 5. mi mesita de noche 7. mis cuadernos
2. mi cama 4. miarmario 6. mis lapices 8. mis boligrafos

CONEXIONES: CIENCIAS
ElYunque

El Yunque es el tinico bosque (forest) tropical en los parques
nacionales de los Estados Unidos. Alli viven muchos
coquies y muchos animales y plantas diferentes.

Piensa. What kinds of animals might you find

in a tropical rainforest? What conditions do
they need to survive?

i Visit the website to view the flora
- TU DESAFI0 X
and fauna in El Yunque.

cientoonce 111

HERITAGE LANGUAGE LEARNERS

TOTAL PHYSICAL RESPONSE (TPR)

¢ Spanish speakers and students often wonder
what the difference is between alla and alli.
Explain that they both mean “over there” and
either word can be used. Ask students to :
think of three situations in which they would
use the words alla or alli.

sentences with al lado de using their

Carlos esta al lado de Mary.
* Ask one person from each group to read

try to rearrange themselves into the

locations which they hear: Carlos esta al lado
de Mary. (Carlos would then move next to

Mary.)

* Have students get in groups of four and write

classmates and the vocabulary. For example:

aloud the group's sentences while students

Unit 2
DESAFIO 2

Gramatica — Expresar lugar

Activities

44, Divide the class into pairs and ask each
student to alternate between asking questions
and giving a response.

45. Go over the photo with the class and ask if
there are questions about the vocabulary.

47. For this activity, students may need to consult
an encyclopedia, or search for information
online.

HEXII]NES: CIENCIAS SOCIALES )

El Yunque

El Yunque National Forest runs through the
center of the island of Puerto Rico. It is
commonly known as only El Yunque, a Spanish
approximation of the Taino word Yu-ke,

which experts think means “White Lands.”

To Spaniards, however, the lightning storms
that occur there reminded them of the sound
of a giant hammer hitting an anvil (yunque

in Spanish).

Answer key

43. English has many contractions such as it’s, isn’t
(is not), doesn’t, didn’t, wasn’t and won'’t. They
are optional as opposed to Spanish, where they
are mandatory.

44, 1. El gato esta a la izquierda de la silla.

2. El gato esta debajo de la silla.
3. El gato esta encima de la silla.
4. El gato esta detras de la silla.

45. Answers will vary.

46. Answers will vary.

47. Some animals one might find in a tropical forest
are insects and tropical birds. Warm
temperatures.

Additional resources

Fans Online activities
Practice Workbook
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Unit 2

DESAFIO 2

Comunicacion

Presentation m La cocina de Ana Garcia
® | this section, students will put into practice @ ®» Escucha. Tim is talking to Andy about
. . . Ana Garcia’s kitchen. Listen to the five
what they have learned in Desafio 2. They will statements and decide whether each
listen to a conversation between Tim and Andy, one is true (cierto) or false (falso).

read a postcard from Tess to Marisa, and talk
with a partner about the furniture in a living room
using the verb estar and the words used to

express location. m En el hotel

P Lee y dibuja. Tess is describing her hotel room in Puerto Rico to Marisa.
Activities Standards Resources Read her description and use it to draw a picture or a floor plan of the room.

48. 1.2 Audio
49 .2, 18, 2.4, jHola, Marisa! ;Cémo estds?
4.2,5.1 Mi hotel aqui en Puerto Rico estd muy bien.
50. 11 Mi cuarto estd en el primer piso. Tiene una cama
51. Final del desafio | 1.2, 1.3 grande y un sofd cerca de la ventana. El televisor

estd encima de una mesa pequena, delante del sofd.
El bano es magnifico: el inodoro, la banera
y el lavabo son muy modernos. No tengo cocina,

pero hay una mesa y un pequerio refrigerador. Marisa Pérez

Teaching suggestions Detrds del hotel, hay un jardin grande con mesas Avenida Morelia 23
y sillas. jHay coquies en el jardin! Colonia Centro
jLos coquies son muy graciosos! Cindad de México

Warm-up / Independent starter S e, México 45230

Tess

® To practice the words to tell location from the
previous lesson, ask students to write six
sentences in Spanish using the words and

. L. » Escribe. Now write a postcard to Marisa and describe a room in your home.
expressions from the Gramatica and the

Describe everything it has and where each item is located. Include a photo

Vocabulario. or make a drawing on the back.

® Students use objects in the classroom for which P Presenta. Present your description to your classmates.
they know the names, such as el profesor, el Modelo
boligrafo, la ventana, la puerta, los estudiantes, Mi casa esta en.. #
and el techo. For example: Los estudiantes estan Tiene..

delante del profesor. )
112 ciento doce

Preparation
® Remind students that the goal in this section, Differentlated Instruction '
Comunicacion, is to use as much of the material DEVELOPING LEARNERS :  EXPANDING LEARNERS

studied to be able to read, listen, speak,

- i ! ) * Find an image of a room, house, or floor * In order to give students a review of the
and write in Spanish. They should keep in mind plan. Have students complete the following :  Grdmatica in this Desafio, have students
the objective to be able to express their ideas table about the items they see. : work on the difference between hay and esta.

in Spanish using the vocabulary and grammar - - - - ©« Students complete sentences using the
they have studied. Item ¢Qué hay? ¢Donde esta? following model:

el sofa | Hay un sofa. Esta al lado :
de la ventana.

® Remind students to make the most out of each - En la casa de la Sra. Garcia hay ...

activity, reading out loud whenever possible and - El/los/la/las ... estd(n) en (al lado de/
paying attention to pronunciation. They should debajo de/encima de) ...

check the written activities for spelling and use i Then have them create five sentences like
the dictionary. :  the model.

112
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Unit 2

m Diferencias D E SA F IIO 2

» Habla y escribe. With a partner, find four differences between the rooms below. - 0o
Say and write the differences in Spanish. Comunicacion

Modelo A.En el dibujo 1, hay dos sofds.
B. Y en el dibujo 2, hay uno. Activities

49. Ask students to pay attention to the greetings
in the postcard. They should use them when
they write their own card. Verify correct use
of vocabulary, adjectives, and verbs.

Encourage students to make a collage. You can
turn this into a class project by asking the
class to bring in clippings of parts of houses
and apartments. Provide glue and posterboard
and allow fifteen minutes to create the collages
in groups of three or four. You can also assign
this as homework.

Si. Ahi hay uno,
4 laducha.

Remind the class to include negative sentences
such as No hay un atico.

Aqui 2 uno.
Esta 3
lavabo. ¢Hay mas?

éDonde 1
el coqui?

iHay un coqui Answer key
enel 8
48. 1. Falso 4. Falso
2. Cierto 5. Cierto
3. Falso

49. Answers will vary. Sample answer:
En mi casa hay cinco garajes.

m ¢Qué pasa en la historia? También hay un ascensor y tres pisos.

» Escribe y representa. Fill in Tim and Mack’s dialogue for these scenes. No hay un s6tano.

Some blanks may require more than one word. Then act out the dialogue. 50. Answers will vary. Sample answer:
Dibujo 1: cuatro sillas, dos sofas, la
television y el cuadro a la izquierda,
la ventana a la derecha.

a la izquierda, la television y el cuadro a

ciento trece 113

HERITAGE LANGUAGE LEARNERS COOPERATIVE LEARNING la derecha.

¢ Students often have difficulty distinguishing ¢ To help students learn vocabulary from each 51. 1. esta 5. en
between the uses of hay, tiene, and esta. other, have students draw a floor plan of their 2. hay 6. en

« Create some situations where students ideal home, complete with furniture. 3, debajo del 7. refrigerador
describe streets, houses, and people and ¢ e Ask them to switch the images of the ideal

4. en/dentro de 8. jardin

ask students to answer the questions home with a classmate. Then each student
¢Donde esta(n)?, ;Qué hay?, ;Qué tiene(n)? - has to explain the ideal home of his or her
. Encourage a discussion on the uses of hay § classmate: En la casa ideal de Javier hay...

versus tiene and esta. Additional resources

Fans Online activities
Practice Workbook
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Unit 2

Todo junto

Presentation

| |n this section, students will learn more about
Puerto Rico and its pre-Columbian heritage.
They also read about the life of an inhabitant
from colonial times.

® Students will integrate the language objectives
from all four Desafios in Unit 2.

Todo juntﬂ

ESCUCHAR

m El fin de semana de Janet y Tim

on the weekends at home and decide who does each of these activities.

Activities Standards Resources
93. 1.2 Audio
94, 1.2,1.3,3.1
95. 1.3,5.1,5.2
) 1.2,1.3,2.2,
96. Conexiones 31,32

Teaching suggestions

Warm-up / Independent starter

® Have the students complete this sentence.
En mi casa no hay...

Preparation

® |n order to prepare the class to consider the
historical impact of the colonial experience in
Puerto Rico, ask students to reflect on the impact
of the arrival of Juan Ponce de Le6n in the New
World.

® He arrived in 1508, after seeing the island in
1493 while traveling with Christopher Columbus.
What would one expect to find on the island?

Activities

95. Require students to use at least two activities
for each of the three days. When finished, tell
students to put their pictures and captions in
the order in which the activities occur, labeled
Dia uno, Dia dos, and Dia tres. Have students
decorate a front and a back cover for their photo
diary before presenting them to the class.

96. Ask students to skim the passage and look for
familiar words or cognates. Point out that some
of the words are from the original inhabitants
of the island. Have them list the words and
write a definition according to the reading.

P Escucha y decide. Listen to Janet and Tim talking about what they do

1. Pasar la aspiradora.

. Lavar los platos.

. Cortar el césped.

s W N

. Cuidar a la mascota.

5. Escribir correos electrénicos a los amigos.

6. Hablar por teléfono con los amigos.

LEER Y ESCRIBIR

m Una pagina misteriosa

P Lee y escribe. Diana found this page from an old diary in an antique shop in Old
San Juan. Read it, and answer the questions.

1. ;Quién escribe el diario?
2. ;Cémo es la casa?

25 de oubre de 1518

3. ;Dénde esta la casa?
4. ;Qué tareas realizan estas personas?

M casa. de Caparva es bonita. Mlma)re)/)/oesiumorma}/étbnaqué
La.mla,)/lawcmmww}/jm/def Casi siempre tenemos que abriv
WW}WWW%MMWWMLMWMK
Hymm;mwx&fademﬂw

Mi ma)reyyotwwmormha;fum Todos los dias ella barve el suelo.
Am«yaﬁepamuﬂp(atvwnwoz,wmywdmmAqm’;ellamaa&opao.
Tmaéiénlawlorflatwyl«%piolamx.

Tengo ganas de visitar (a. bahia, pero estd wuy lejos de agui. M to Juan Ponce
deLev’ntiemmmcamaM!MWWmemrm

132 ciento treintay dos

Differentiated instruction

DEVELOPING LEARNERS

¢ To visually reinforce the vocabulary for the
parts of a house (and the information about

the house presented in the reading), you may

want to ask students to draw the layout of
the rooms as they imagine it based on the
description in the diary.

EXPANDING LEARNERS

¢ Have students write a letter back to the
author of the diary. They can write it from
the point of view of a Taino adolescent who
lives in a bohio. (Information found in the
Conexiones reading.) What kind of
information would they exchange?



Unit 2

Todo junto

HABLAR Y ESCRIBIR

m Un diario en fotos

» Escribe. Make a list of the activities you and your family do at home over three days.
@ AUDIO SCRIPT

®» Escribe. Use photos or draw pictures of the most common activities, and write
P P See page 87L

a caption for each one. The caption should introduce the people in the photos,
and say how often each activity is done.

Modelo Mi madre
y mi hermana
~ lavan el carro

muchas veces.

Yo paseo

a mi perro @
| todos los dias. CONEXIONES: ARQUITECTURA )

Las casas tainas

The Tainos used mainly plants and wood to
build their houses in order to keep them cool
in the tropical heat. Their houses were similar
to North American tepees, but animal skins
were impractical in the heat. There also were
» Presenta. Assemble the photos into a diary. Be creative! Share your diary very few large mammals to be found on the
with your classmates in an oral presentation. island, so skins were rare. Beds and furniture
were made of cotton or large, smooth leaves,
and they constructed woven hammocks, seats,

CONEXIONES: AHQ“"ECTUBA e and cradles for their babies.

Las casas de los indigenas de Puerto Rico

En Puerto Rico hay dos tipos de casas indigenas: el bohio y el caney.

El bohio es de forma circular y tiene un techo cénico. No tiene ventanas. Tiene un suelo Answer key
de tierra y pocos muebles.

El caney es mas grande y de forma rectangular. Tiene ventanas y mas muebles
que el bohio. El caney es la casa del cacique, el jefe de la comunidad.

93. Janet: 1, 2, 4, 6.
Tim: 2, 3, 5.
94. 1. Este diario es de la sobrina de Juan
Ponce de Leon.
. La casa es comoda.
. La casa esta lejos de la bahia.

m Piensa y contesta. Answer the questions.

1. ¢Esta foto es de un bohio o de un caney? ;Cémo lo sabes?
(How can you tell?)

N

2. ;Qué crees que hay dentro de esta casa? ;Quién vive alli?

w

3. Imagina que vives en un bohio. ;Qué tareas tienes?

T DESAFiO 4. Barren el suelo, cocinan, lavan los platos
Listen to the questions for your Minientrevista Desafio 4 on the website. y limpian la casa.

95. Answers will vary.
ciento treintay tres 133 » Answers will vary.
» Answers will vary.

1. Esta foto es de un bohio. Porque

HERITAGE LANGUAGE LEARNERS CRITICAL THINKING es de forma circular.

¢ Ask students to come up with a new task ¢ Have students think, pair, and share (first 2. Hay pocos muebles dentro de la casa.
to suggest for a future team in Puerto Rico. think alone to generate hypotheses, then pair Una familia vive alli.
Students can research other features of with a partner to discuss viewpoints, and 3. Sacudir los muebles, barrer el piso
the culture on the island and present finally share with the class) about the y ordenar la casa.
their proposals to the class. : following prompt.

» Taking the four tasks into consideration, what
might a Puerto Rican person think about the
challenges chosen for this unit? What do the Additional resources
challenges show about Puerto Rican culture
and heritage? Are there any aspects
of Puerto Rican culture that aren’t included
that a native Puerto Rican might want

included?

Fans Online activities
Practice Workbook




Unit 2

El encuentro En el Viejo San Juan

The four pairs return to Old San Juan. They all bring the proof of their completed tasks.
Who will win the challenge in Puerto Rico?

Presentation

® The pairs, who have brought proof of their tasks,
meet back in Old San Juan. This encounter
serves as a context for reviewing the vocabulary
and grammar learned in Unit 2. Students will
decide who wins the challenge in Puerto Rico.

Fotonovela 1.2,2.2
97. 1.1,1.3
98. 1.1,5.2

Teaching suggestions

En [afoto estamos al lado de | & : Tenemos fotos de coquies

] ) la casa mas colorida del Viejo HeY en la casa de (a sefora
. [ $8 | San Juan. Sus paredes son Garcia. Estan encima, al lado
Warm-up / Independent starter o= i | demuchos colores. : - y debajo de los muebles.

= Ask students to remember what happened in the
four challenges, and write what they think the
characters might say when they get to Old San Mira, mi tia y yo

Juan. estamos en una
canoa en [a bahia.
Nosotras prendemos

Preparation la luz de la bahia.

= Ask students to get into four groups according to
the pair they voted for as the winners of the
challenge in Puerto Rico. They should write a brief
summary of the task, where it took place, who
took part, and how everyone was feeling.

Adui estamos en la
cueva. iHay peces en
las cuevas de Camuy!

La fotonovela

134 ciento treintay cuatro

® Ask students to study the pictures. Let them read
individually and then share their impressions with

the class. Differentiated instruction

® Have students write the names of the different

DEVELOPING LEARNERS EXPANDING LEARNERS

characters and how they feel or what they have :
- ¢ In groups, students write a short dialogue * To reinforce conjugation, ask students
between one of the pairs. They remember : to report what the characters say in the
® Assign pairs of students one of the four scenes what the pairs had to do in their challenge  :  fotonovela, changing the first person to
to act out for the class. They can create their and write it down. the third person.
“photo” by illustrating it on a card or small « The different groups share with the class. ~ : « Let more confident students begin talking
posterboard. and elicit responses from less confident
: students.
Activities

97. Divide the class into pairs and ask each to read
the captions together. You may want to review
question words with the class. They may use
the dictionary to prepare the interviews.

134
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Mercado de arcesania on San Jua.

€D Ainegar

P Escribe. As each pair reaches

the finish line, local journalists are
waiting to interview them. Write
questions for the journalists to ask.
Be sure to mention:

The names of each pair and a brief
description of each person.

Where each pair is from, and what
each person often has to do and feels
like doing at home.

Where items or people are in the
photo of the task.

How often the people do activities
similar to the ones for their task.

» Habla. Now use your questions

to interview a classmate. Your classmate
pretends to be one of the characters.
Record his or her answers. Then switch
roles.

Modelo A. ;Cémo te llamas?
B. Me llamo Patricia.
A. ;Y de dénde eres?

Las votaciones

» Decide. Which pair has done
the most difficult challenge?
Take a vote to decide.
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HERITAGE LANGUAGE LEARNERS

* Ask students to write a blog of eight to ten
sentences expressing how they feel about
the tasks the characters had to do in this
unit, and a description of the tasks they do
at home.

COOPERATIVE LEARNING

¢ After students have completed the unit,
ask the class to talk in small groups about
what they have learned. Have students write
the areas in which they need improvement,
so they can concentrate on those areas
during the review.

Unit 2
El encuentro

98. Write the names of the members of each pair
in the challenge and the results of the class
vote for the winning pair.

If time allows, let students present to the class
and explain briefly why they have chosen their
winning pair.

Answer key

97. Answers will vary.
98. Answers will vary.

135
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Unit 2
MAPA CULTURAL

Puerto Rico

Presentation

® This section presents Puerto Rico through facts
and physical features so learners can see the
country from other perspectives.

® The map of Puerto Rico serves as a reference
point for the readings and the activities.

Activities Standards Resources
Mapa cultural | 1.2,2.1, 3.1,5.2 | Video :
99. 1.1,3.1,5.2 |
100. 3.1,5.2 Jy

Teaching suggestions

Warm-up / Independent starter

® Students compare the map of Mexico from Unit 1
with the map of Puerto Rico. They write five
sentences with ideas about possible similarities
and differences between Mexico and Puerto Rico.

Preparation

® Project a map of Puerto Rico as students read the
opening text. Use a pointer to link each sentence
to the map.

= Write the words archipiélago and isla on the board
and ask students to say what an archipelago is
(a group of islands) and to look up the definition
of an island (land surrounded by water on all
sides). What body of water surrounds Puerto
Rico?

® Ask students to read the two speech bubbles.
Point out that the word ciudadano (citizen) comes
from ciudad.

® Ask students to think about the school systems
in Puerto Rico. Do they think that Puerto Rican
children are required to learn the same lessons
as American children since all Puerto Rican
citizens are also United States citizens? How
would the Puerto Rican curriculum be similar and
different to that of the United States?

MAPA CULTURAL

México

Honduras

Ny

Puerto Rico esta
en las islas Antillas.

San Juan|
Culebra

El archipiélago de las ; e (0¥

Antillas esta situado "

al sur de Florida, entre q L i Isialde
el mar Caribe Vieques

y el océano Atlantico.

El territorio de Puerto
Rico esta formado por
tres islas principales:
Puerto Rico, Vieques
y Culebra.

¢Sabes due Puerto Rico es
un Estado Libre Asociado
con los Estados Unidos?

La capital de Puerto

Rico es San Juan. Si, por eso los puertorriquenos son

ciudadanos estadounidenses.

€5 :ponde?

P Lee y escribe. Read the sentences and say which country each one refers to.

 Estd al sur de Nicaragua.
 Estda al oeste de Haiti.
 Estd al este de Republica Dominicana.
P Habla. Play a guessing game with a partner. Choose a place on the map,

then give your partner a clue. He or she asks questions to find out where you are.
Take turns.

Modelo A. Estoy al norte de El Salvador.
B. ;Estds en Guatemala?
A. Si.

136 ciento treintay seis
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Differentiated instruction

DEVELOPING LEARNERS

¢ You may want to help students understand
the map and the information on the page by
bringing books or using the Internet to find
information.

EXPANDING LEARNERS

¢ On the board, list six important cities of
interest in Puerto Rico (such as Mayagliez,
Rio Piedras, and Cayey) as well as six
famous Puerto Rican landscapes (such as
the Laguna del Condado, Isla Verde Beach,
and El Yunque).

* Ask them to find specific things on the map
or the resources they have available. Let
them work in groups and give them support
when needed.

* Ask students to relate what they have seen
about Puerto Rico so far with these places.
Ask them to compare and contrast them
with places they are familiar with in the

continental United States.



Unit 2
MAPA CULTURAL

Puerto Rico

Puerto Rico y el Caribe

1. El mar Caribe

The West Indies, Mexico, Central America,
Colombia, and Venezuela surround the
Caribbean Sea. It is a warm sea, also called
Sea of the Antilles.

Activities

99. Inquire if students have learned about
geographical descriptions in other classes
such as social studies or geography. You may
want to ask what constitutes a continent, and
remind them that it is a large landmass; the
term is used to describe seven regions on
Earth, from Asia, the largest, to Australia, the
smallest continent. An island is defined as a
landmass surrounded by water on all sides.
The reason Australia is classified as a
continent rather than an island is more by
convention than by definition. If an island is
surrounded by water on all sides, then what is
a peninsula? What is an archipelago?

la Reptiblica Daminicand.

(2) Playa de Samand en

One suggestion to stimulate a conversation
2. Las Antillas is to ask students to compare what the

The archipelago of the Antilles is formed by (3) Pla ya de Garo Maunabs en Puerts Rics, difference might be between living on a small
many islands and many countries. island and on a large one.

There are three Spanish-speaking countries
in the Antilles: Cuba, the Dominican Republic,

Review the words norte, sur, este, and oeste.
Remind students to use al before these

3. La isla de Puerto Rico

and Puerto Rico. On other islands they speak The island of Puerto Rico is made up of a

other languages, such as English (Jamaica), mountain range called the Cordillera Central words.

French (Haiti), and Dutch (Aruba). and large coastal areas. San Juan, the capital 100. Have students copy the chart onto a sheet

of Puerto Rico, is in the North. of paper and fill in the answers based on
the reading.
@ Describir el Caribe
®» Escribe. Fill in the chart using the information above.
Puerto Rico and the Caribbean Answer key
Islands in the Caribbean Sea | Languages spoken in the Caribbean
Antillas |

99. Costa Rica
Jamaica, Cuba
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» Answers will vary.

Dutch.

» Responde. Why do you think so many languages are spoken in the Caribbean?

HERITAGE LANGUAGE LEARNERS COOPERATIVE LEARNING » Answers will vary. Sample answer:
¢ Students who can read some Spanish can ¢ Puerto Rico is comprised of three main Many languages are spoken in the
most likely find different research sources : islands, including Culebra and Vieques, Caribbean because of the different
for the activities on this page than students which are popular tourist destinations. colonial powers that settled the region.
who are searching only in English. i+ You may want to ask students to work
* These students can share with the class any together and find information about the
research sources or pieces of information history of Culebra, Vieques, and the former
that they find that are only available in the : naval bases on both islands. Why were these ags
Spanish language. bases of strategic importance? Why did the Additional resources
: U.S. Navy close each base? Fans Online activities

Practice Workbook




Unit 2 MAPA CULTURAL Puerto Rico
MAPA CULTURAL

Puerto Rico

Presentation

= |n this section, students expand their knowledge
and awareness of the culture of Puerto Rico.
They learn about the capital, San Juan, as well
as about a typical dance /music and its
performers (salsa). They also expand their
knowledge of the coqui and its habitat.

B |n addition, students read about famous
personalities from Puerto Rico.

(1) €l Viejo San Juan.

(1) Muralla: dol Vigjo San Juan.

[ Activities | _Standards 1. E1Viejo San Juan

Mapa cultural ‘ 21,22,3.1, ‘ Video 0Old San Juan is the traditional center of the capital of Puerto Rico.
5.2 It is surrounded by historic walls, and is full of cafés, art galleries,
101. 1.3,2.1,2.2, squares, and churches.
3.1,5.2

Teaching suggestions 2. El bosque tropical El Yunque

In the northeast of Puerto Rico lies the
tropical rainforest known as El Yunque.
Warm-up / Independent starter ?g?r;i:r}::llzStﬁzcészijvfhzh:;;bol
= Ask students to write five sentences about what of Puerto Rico.
they learned in the first Mapa cultural regarding the
islands of the Caribbean and Puerto Rico. What
languages are spoken in the region? What lies to

the north, south, east, and west of Puerto Rico?

Preparation

® Review the photos with the class. Point out to the
class that there are pictures of San Felipe del
Morro in the next section (Lectura), as well

i A o 5 5 138 ciento treintay ocho
as an aerial illustration with details of the fort.

® F| Yunque is the only rainforest in the National

Parks register in the United States. In what ways The Hispanic world

is it an important resource for this tropical island?

Old San Juan The Yunque rainforest
Activities The old.capital city has _an approximate The Yunque Caribbean Natignal Forest lies
population of 438,000 inhabitants. After all the : in the northeastern mountains and has an
101. Give an introduction to this activity to prepare restoration work that was done for the 500th extension of 28,000 acres. El Yunque is the
the class for the research on these famous anniversary of Columbus’ voyage, it is a very . only tropical rainforest in the U.S. National
names of Puerto Rican culture. Some are interesting city to visit. The original town, Old Forest System. It holds over 240 different
artists, such as Willie Colén, Ricky Martin, San Juan, was founded in 1521 and is the species of trees. El Toro is the highest peak
Benicio del Toro, and Giannina Braschi. Luis oldest capital in the United States. It sitsona : inthe forest at 3,532 feet.
Mufioz Marin was a politician, and Hiram small peninsula facing the Atlantic Ocean. The Spanish built viewing towers to sight ships
Bithorn was a baseball player. It is very pleasant to visit Old San Juan today, in the distance approaching the island. One
with stores, restaurants, and cafes along its ¢ can still climb these towers today to see the
cobblestone streets. There are signs along :  magnificent panoramic views of the mountains
the ramparts of the walled city, giving visitor and the coastal lowlands.

information and maps of the local sights.
138
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3. La salsa, la esencia
de Puerto Rico

Salsa is a style of Latin music that is very
popular both in Puerto Rico and in the
United States. Important salsa bands
from Puerto Rico include El gran combo

de Puerto Rico and La sonora poncefia.
These bands mix Caribbean and African
rhythms with American jazz music.

() L contote Jonniter Lopez:

@ Puertorriqueios famosos

4. Los Estados Unidos
y Puerto Rico

Puerto Rico is a commonwealth

(a self-governing unincorporated
territory) of the United States. Many
Puerto Ricans, such as singer and actress
Jennifer Lopez and baseball player
Roberto Clemente, have had an impact
on popular U.S. culture.

P Escribe. Find more information on these famous Puerto Ricans.

Use the questions below to guide your research.

Willie Colén

Hiram Bithorn

Ricky Martin

Luis Mufioz Marin

Benicio del Toro

Giannina Braschi

° Where were they born? What is their background?

° Why are they famous?

° What are their most important contributions to Puerto Rican culture?
» Habla. Present one of these people to the class. Use the information you found.

Unit 2
MAPA CULTURAL

Puerto Rico

Answer key

101. Answers will vary.

— Willie Colén (born in 1950).
Famous trombone player.

— Ricky Martin (born in 1971).
Famous Puerto Rican pop singer.

— Benicio del Toro (born in 1967).

Famous Puerto Rican actor and producer.

— Hiram Bithorn (1916-1951).

Puerto Rican pitcher who became the
first baseball player from Puerto Rico to
play Major League Baseball.

— Luis Mufioz Marin (1898-1980).

Puerto Rican politician.

— Giannina Braschi (born in 1953).
Well-known poet, novelist, and essayist,
credited with writing the first Spanglish
novel (YO-YO-BOING).

» Answers will vary.

Additional resources

Fans Online activities
Practice Workbook
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Salsa

Salsa is a musical genre popularized by Cuban
and Puerto Rican performers in the twentieth
century during the 1960s and 1970s.

The style was popular among Cuban and
Puerto Rican immigrants in New York City,

and its popularity spread all over the world,
including Japan, where concerts sell out.

Some famous Puerto Rican salsa performers
are Tito Puente (1923-2000), Eddie Palmieri

(born in 1936), and Ray Barreto (1929-2006).

The word salsa means “sauce,” which reflects
the mix of flavors that come into play in this
style of music.

Puerto Ricans and the United States
Puerto Ricans not only include people born on
the Caribbean island but also those born and
raised in the United States. The immigrant
population from Puerto Rico in the United
States is sometimes referred to as New
Yorricans (or Nuyoricans) because a large
percentage of the immigrants have come to
live and work in New York.

Most Puerto Ricans are descendants of
Europeans, Tainos, and Africans. Puerto Rican
culture reflects this mix in its cuisine, its
music, its language, and its spiritual practices.

Book 1A Unit 2 Desafio 2 ©Y
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Unit 2

LECTURA
El Morro

Presentation

® |n this section, students will learn to identify key
concepts while scanning a reading in Spanish in
order to optimize their understanding of
the text.

® The strategy of identifying key concepts can be
combined with the Unit 1 reading strategy
(identifying cognates) in order to pre-read a text
with better focus and clarity.

= Students read about one of the most visited
historical sites in Puerto Rico: EI Morro.
Construction on this fort began in 1539, and in
1983 it was declared a World Heritage Site by the
United Nations. Students learn about its history
and architecture.

Lectura 1.2,2.2,3.1,3.2
102. 1.1,1.2,1.3,3.1
103. 1.2

104. 1.3,3.1,5.1,5.2
Tu desafio 1.2,3.1,5.2

Teaching suggestions

Warm-up / Independent starter

® Students scan the reading for cognates. They
write a list of six words. Some possible answers
include favorito, castillo, defender, ataques,
tuneles, and rampas.

Preparation

® Before reading this passage, point out the
Reading Strategy feature to the class. Ask what
strategies they have previously learned and review
the concept of familiar words, or cognates.

® Discuss the new strategy and review what key
concepts are. Point to the headings and titles on
the page and explain to students that they will
read a blog by a 16-year-old Puerto Rican named
Ricky.

® Go over the illustrations and photos. What do they
tell us about the reading?

® Read the passage in class and ask volunteers to
point out the key concepts.

140

LECTURA

Vista aérea del Morro.

Key concept synthesis

As you go through a reading,
look for clues that will help
you identify key concepts.

Key concepts are the most
important ideas that you
would talk about when
explaining a text to someone
who has not read it.

Clues that may help you
identify key concepts are
the title, the illustrations,
words that stand out
because of their color or
the thickness of the line
(bold type), the topic
sentence in each paragraph,
summary statements,

and the conclusions.

140 ciento cuarenta

Garita.

El Morro

Blog de viajes
El castillo de San Felipe del Morro
Puerto Rico, 22 de enero de 2010

Mi nombre es Ricky, tengo 16 afos y soy de Puerto
Rico. Mi lugar favorito en San Juan es el castillo
de San Felipe del Morro.

El Morro es uno de los fuertes mas antiguos

de América. Es un castillo del siglo xv1. Los espanoles
hacen el castillo para defender la ciudad de los ataques
por mar.

Dentro del Morro hay un laberinto de tuneles, pasajes
y rampas y unas torres llamadas garitas.

iTienes que visitar el castillo! {Imagina el fuego
de los cafones y el asalto de los piratas! Ademas,
desde El Morro hay unas vistas fantésticas.

Hoy EI Morro da la bienvenida a los barcos

que entran en la bahia de San Juan y ofrece

a sus visitantes casi 500 afos de historia.

/0 Book 1A Unit 2 Desafio 2

Differentiated instruction

DEVELOPING LEARNERS

* In order to review words to express location  :
using the verb estar, have students ask each :
other where each part of the fort is located :
in relation to the others.

EXPANDING LEARNERS

¢ In order to facilitate a better understanding
of the defensive purpose of El Morro and its
design, point out the picture of the garita
or fortified observation tower.

¢ Ask students to devise some theories as
to the purpose of the observation posts
and the reasons for its design. What were
soldiers looking out for? Why were guards
in an enclosed tower?

¢ Stimulate a discussion about the photo of
El Morro and the purpose of its design.



ESTRATEGIA Sintetizar los conceptos clave

@ Conceptos clave

P Lee, habla y escribe. Read the blog, and discuss El Morro.

Then use the most important ideas in the text to complete this table.
Use the column on the left for the important concepts from the reading
and the one on the right to note connections with other parts

of the text.

Key concepts

1. El Morro es un fuerte muy antiguo. | 1. El Morro tiene casi 500 anos de historia.

COMPRENSION

@ ¢Qué sabes sobre El Morro?
P Elige. Read the sentences and say which ones are true (ciertas).

1. El Morro es el fuerte mas antiguo del Nuevo Mundo.
2. El Morro esté en la bahia de San Juan.

3. El Morro es un edificio defensivo.

4. En Puerto Rico hay piratas.

@ Un monumento historico

P Escribe. Write a short text
describing a famous
historic monument.

Include these points:

¢ Cuadl es su nombre.

* Dénde esta.

* Cémo es.

° Qué cosas hay.

Fuerte de San Jerénimo
(San Juan).

i Earn points for your own challenge! Visit the website to learn more
- TU DESAFI0 P y g
about EI Morro.
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Supporting details in the text

HERITAGE LANGUAGE LEARNERS SPECIAL-NEEDS LEARNERS

Unit 2

LECTURA
El Morro

Activities
102. Have students read the whole passage first
before completing this activity. Then they

should copy the chart headings on a piece of
paper and put the model as their first entry.

103. This true-or-false activity encourages students
to look for details in the text.

m\\\N\ 3

El Morro

There are many forts similar to El Morro
throughout the Caribbean, but the width of
the walls and the height of the building (six
levels) makes EI Morro one of the most
impressive examples of this type of
construction from the Age of Exploration.
For this reason it was designated a World
Heritage Site by the United Nations in 1983.
Because students may not be familiar with
World Heritage Sites, ask them to look up
other such sites online. Have them
brainstorm the types of qualities one might
find in a World Heritage Site.

Answer key

102. Answers will vary.
103. Ciertas: 2, 3.
104. Answers will vary.

Additional resources

¢ Explain to the class that similar Spanish
fortifications of the 17th and 18th centuries

can be found in Cuba, St. Augustine (Florida),

Santo Domingo (Dominican Republic),
Veracruz and Acapulco (Mexico), Portobello
and Panama City (Panama). These
fortifications proved to be effective most
of the time.

* Ask groups of students to come up with the

main reasons for building strong fortifications

along the Caribbean.

* |f time allows, ask groups to research and
give a brief presentation on these forts.
How do they compare with EI Morro?

e Visual aids are useful to most students

because they help support other means Fans Online activities

of retaining new information and making
connections with the ideas presented
in a reading.

* Encourage students to complete the task
assigned in Tu desafio and create posters
with photos that illustrate EI Morro and
other similar forts.

* You can ask the class to help generate
a list of websites that have good resources
for this project.
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REPASO Vocabulario

Unit 2
. La vivienda Muebles y objetos de la casa
voca bUIa"O El edificio En el dormitorio
el apartamento apartment el armario closet
P t t. el ascensor elevator la cama bed
resentation la escalera stairs la cémoda dresser
. . X X el garaje garage la mesita de noche nightstand
® |n this section, students will review the vocabulary el jardin yard
presented in Unit 2—the words and expressions la planta baja ground floor Enlasala
X . . el primer piso first floor la estanteria bookcase
related to housing, living spaces, and furniture. . table
= |n addition to new nouns, students will go over La casa laisilla chair
K el baiio bathroom el sofa sofa
the new verbs or actions related to household la cocina kitchen el televisor television set
chores and leisure-time activities. el comedor dining room ~
o . , el dormitorio bedroom En el bafio
= Activities are organized by Desafio to help Tia galla living room la bafiera bathtub
reference the section of the unit where the lh hunclae sliteny
L El cuarto el inodoro toilet
material is presented. la pared wall el lavabo sink
la puerta door .
el suelo floor En la cocina
la ventana window el lavaplatos dishwasher
1. 1.2 el microondas microwave oven
el refrigerador refrigerator
2. 1.2,1.3 8
& 1.2
4. 1.3 Las tareas domésticas
barrer el suelo to sweep the floor
cortar el césped to cut the grass
lavar los platos to wash the dishes
limpiar el bafio to clean the bathroom
. . ordenar la casa to straighten up the house
Teaching suggestions pasar la aspiradora  to vacuum
pasear al perro to walk the dog
sacar la basura to take the trash out
sacudir los muebles to dust the furniture Actividades de ocio
Warm-up / Independent Starter Acciones habituales en la casa cuidar a la mascota to take care of a pet
= Students now have two sets of vocabulary lists abrir la ventana to open the .wmdow escu.cl?ar musica to hst.en to mus:c.
. . apagar la luz to turn the light off escribir un correo to write an e-mail
they should know: the vocabulary from Unit 1 prender la luz to turn the light on electrénico
about descriptions and greetings, and that from hablar por teléfono to talk on the phone
Unit 2 about houses and household chores. et o i D) S 6 2D
usar la computadora to use the computer
® Using the verbs ser, tener, and estar, have the ver la televisién to watch TV
class write six sentences: three with descriptions tener ganas de to feel like
of someone in their family, and three with
descriptions of their house or apartment.
142 ciento cuarentay dos

Preparation

= Play a lightning round of vocabulary recognition
with items in the classroom, photos, or other
images of the vocabulary.

Differentiated instruction

DEVELOPING LEARNERS

* Help students review the vocabulary to talk
about chores by having them write a
sentence with each verb associated with
a noun that logically matches the tarea
doméstica. For example, we can associate
barrer el piso with la sala to write Mi tia
no barre la sala.

EXPANDING LEARNERS

* Review question words related to the
vocabulary learned in this unit. Then ask
students to work in pairs using the list
to ask a partner questions.

A. ¢Donde leemos una revista?
B. En la sala o en el dormitorio.

® Students can call out answers or write them
down. If written, have students exchange papers
to check for spelling and article agreement. This
can help them develop an eye for proofreading
their own Spanish as well.

Activities

2. Before assigning this activity, review the words
and expressions to tell location.

4. To prepare students for this activity, have some
volunteers tell the infinitive that corresponds
to the action in each picture.
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r ) Unit 2
DESAFIO 1 REPASO
o ¢Donde estan? Where is it? Match each item in column A with a place in column B.

® Vocabulario
1. la estufa a. el jardin
2. la cama b. el bano
3. la ducha c. lasala A k
4. el césped d. la cocina nswer key
5. el sofa e. el dormitorio
TDEsaFio 2 114
o Mi dormitorio. Look at the photo and write il 2.e
six sentences. Use these phrases: 3.b
Modelo Lasilla esta delante de la mesa. 4.a
1. delante de 4. ala derecha de S5.¢c
2. detrds de 5. encima de 2. Answers will vary.
3. alaizquierda de 6. allado de 3. 1.¢c
2.¢c
3.a
rI;ESAFIO 3 4.a
B ©
Actividades y lugares. Complete each sentence with the logical option. .
a ylug P g P 4. El sabado:
1. En una cocina... —Usa la computadora.
a. cortamos el césped. b. paseamos al perro. c. preparamos sandwiches. g
o —Escucha musica.
2. En tu dormitorio... .
a. lavas los platos. b. sacas la basura. c. usas la computadora. El domingo:
3. En el jardin... —Come sandwiches.
a. corto el césped. b. sacudo los muebles. c. limpio el bano. —Ve la television.
4. En el bano...
a. limpio el inodoro. b. veo la television. c. paso la aspiradora.
5.Enlasala...
a. cuidas a las mascotas.  b. lavas los platos. c. lees una revista. -
P Additional resources
EESAHO 4 Fans Online activities
, . o . Practice Workbook
n Fin de semana. Look at the pictures and say what Roberto is doing this weekend.
El sabado I:I El domingo
Vil
ciento cuarentay tres 143

HERITAGE LANGUAGE LEARNERS MULTIPLE INTELLIGENCES:

» Ask students to work in groups of three to go : Visual/spatial Intelligence
over the vocabulary list, and select the words : e« For words that are not cognates, have
and expressions that are cognates (such : students draw a visual mnemonic device that
as garaje) and that they can easily associate : helps them remember the word. For example,
with the English term. a horn sticking out of the oven may help

« Review what false cognates are. Are there students remember horno. A set of stairs
any false cognates in the vocabulary list? For : made of scales may help remind them
example: horno means “oven” but could :  of escalera.

be thought to mean “horn” (cuerno).
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Unit 2 REPASO Gramatica
REPASO

G ramatlca Formacién del femenino estar en to be at/in/on/inside

Los nombres: género y nimero (pag. 98) Expresar lugar (pag. 110)

i h
Feminine form e e
Presentation b, | @mgEons all over there
® |n this section, students will review the grammar tndeina addsa al lado de next to
structures presented in Unit 2. Students go over SRR, el profesor — la profesoraJ ala derecha de to the right of
gender and number agreements, including nouns alaizquierda de to the left of
and articles. Formacién del plural cerca de near, close to
= They will review the words used to express e U e
obligation, the use of the verb form hay, and the Ends inl Aldd;.f-?-. e i debajo de under
conjugation of regular verbs in the present tense. 2 vowe R encima de on, on top of
Endsina Adds -es. .
® Activities are Organized by Desafio to help consonant. el ascensor — los ascensoresJ dela?te de n fr_ont o
reference the section of the unit where the e Ee behind
material is presented. en at, in, on, inside
Los articulos (pag. 100)
singular lural . . .
5 1.2,1.3 g & Adverbios de frecuencia (pag. 128)
5 13 mascul. | femen. | mascul. | femen.
: definidos el la los las nunca e
7 1.3 - — casi nunca almost never
. ' indefinidos | un una unos unas
rara vez seldom, rarely
8 13,51 a veces sometimes
9. Cultura 1.2,3.1 muchas veces many times, often
E o ia. El b casi siempre most of the time
Xpresar existencia. veroo siempre always
haber (pag. 108) todos los dias every day

hay + noun there is/are
: : hay + here i
Teachmg suggestlons no hay + noun there is not/are not
Expresar obligacion (pag. 128)
Verbos regulares. Presente de indicativo tener que + infinitivo
Warm-up/ Independent starter (pags. 118 y 120) An obligation somebody has:
® Ask students to write five sentences, each L El tiene que cortar el césped.
i AVAR | PRENDER | ABRIR
representing at least three of the boxes lavo lavamos | prendo prendemos | abro abrimos hay que + infinitivo
on the grammar review page. They should identify lavas lavais prendes prendéis abres abris General obligations, rules, or norms:
the three grammatical structures with colors or lava lavan prende prenden abre abren Hay que lavar los platos.

highlighters.
- 144 ciento cuarentay cuatro
Preparation
o e e B revew
as a quick guide to test whether or not they need Differentiated instruction '
to go back to any Desafio to do a more thorough DEVELOPING LEARNERS i EXPANDING LEARNERS

study of the structures presented in Unit 2.

¢ Have students work in pairs to practice the ¢ Using the words and structures listed in
= Go over the uses of hay versus hay que and have gender of nouns by playing a game in which  : the Repasos, have the class create ten
students give you some examples of each. one person says a noun from the unit and sentences combining household chores,
Ask some warm-up questions with sdonde hay? the other gives the corresponding article. tener que, and adverbs of frequency.
and ¢cudntos hay? For example: la pared. For example: Nunca tengo que barrer
* They should each work on five nouns for el sotano.
Activities a total of ten words. :

* Then they should look together for adjectives
that can be associated logically with the
nouns. For example: la pared alta.

6. Have students work independently to write their
answers and then come together as a class
to verify the answers.

144
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i Unit 2
VBESAFIO 1
B La casa. Choose the article that best accompanies each noun. R E PAS O
1. Ellos cuidan jardines. a. el b. los c. unas Gramatica
2. Hay coqui en el jardin. a. la b. una c. un
3. paredes son altas. a. Las b. Unos c. Los .
4 profesores son serios. a. Unas b. Los ¢ Las 7. For extra practice, have students select one
. more personal pronoun for each exercise and
GESAFIO 2 write the corresponding conjugation of the verb.

From the example, Juan corta el césped,

o Los muebles. Write four sentences describing students can vary it with yo: Corto el césped

the position of the things in this picture.

1. delante de
2. detras de

3. allado de
4. cerca de

Modelo Las sillas estdn delante de la ventana.

rI;ESAFiO 3

n Tareas domeésticas. Say what each person or group usually does on the weekend.

Modelo Juan - cortar el césped — Juan corta el césped.

1. Ellos - sacar la basura
2. Ustedes - pasear al perro

GESAFiO 4

3. Nosotros - sacudir los muebles
4. Yo - barrer el suelo

o &Qué tienes que hacer? Write sentences about your obligations.

EN CLASE... Estudiar.

EN CASA... Usarlacomputadora.
Hablar espaiiol. Hacer las tareas.

Usar el diccionario. Ordenar mi cuarto.

Modelo En clase hay que estudiar.

Modelo En casa tengo que usar la computadora.

o iViva Puerto Rico! Answer the questions.

1. ;Qué es El Morro?

2. ¢,Coémo son los techos de las casas en Puerto Rico?
¢Por qué?

3. ¢Por qué es importante la Bahia de Mosquito?

ciento cuarentay cinco 145

HERITAGE LANGUAGE LEARNERS

SPECIAL-NEEDS LEARNERS

9. Ask students to work independently to review the
culture content for each question. Then come
together as a class to discuss the answers.

Answer key

5. 1.b
2.¢
3.a
4. b

6. Answers will vary.

7. 1. Ellos sacan la basura.
2. Ustedes pasean al perro.
3. Nosotros sacudimos los muebles.
4. Yo barro el piso.

8. Answers will vary.

0

1. Es un fuerte defensivo.

2. Son planos. Porque no nieva.

3. Porque tiene la mayor concentracion
de organismos bioluminiscentes
del mundo.

Additional resources

Fans Online activities
Practice Workbook

¢ Ask students to combine the words and
expressions that express location
(localizadores) and the map of the Caribbean
to tell where the countries in the Caribbean
are located in relation to each other. For
example: Cuba esta cerca de la Republica
Dominicana. Esta lejos de Venezuela.

¢ Students may be overwhelmed by the
information on the review pages. They may
have an easier time focusing their attention
on the topics found in a Desafio if they
concentrate on each one individually.

* Have students label four pages Desafio 1,
Desafio 2, Desafio 3, and Desafio 4. They
should identify the grammar box that goes
with each Desafio’s objectives and copy it at
the top of the corresponding page.

¢ Then the answers for each Desafio’s review
activity can be placed on the page where
the key information is found.
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PROYECTO

Unit 2

P R OY ECTO Una visita guiada por
La Casa Blanca La Casa Blanca

Presentation Thg 'direct01'fs 'of the Casa Blanca museum want to create
a living exhibit of the Ponce de Ledn family home.
| |n this project, students will prepare a reenactment A tour guide will lead visitors through the Casa Blanca
of the Ponce de Leén family’s daily household describing each part of the house and gardens. In each part,

visitors will meet costumed actors representing the Ponce
de Leén family. The actors will answer visitors’ questions
and explain what the family normally does there.

tasks using the Casa Blanca museum as their set.
® Students will follow a series of small steps that,
when put together, produce a script that pushes

e ) Your project involves writing the guide’s commentary
the level of Spanish in the class to new heights.

and a bank of questions and answers to prepare the actors
for their role.

Paso 1 2.1,2.2,3.1
Paso 2 1.3,2.1,2.2,4.2 PASO 1 Investiga sobre la Casa Blanca
Paso 3 1.2,1.3 * Get information about this famous house. For example:
Paso 4 1.1,1.3,3.1,5.2 — Where is the museum Iocate(.j?
— What areas and rooms does it have?

Search for photos of the house and its surroundings.

Research clothing typical of the period so you can provide

Teaching suggestions some appropriate articles of clothing for the actors.

Preparation

® Because the Proyecto is a group effort, students
need to follow the instructions closely. Students
should take into consideration each step of the
presentation one at a time.

= |n order to avoid making errors with false cognates
and sentence structure, advise students to refer
to the Repaso de Vocabulario and Repaso de
Gramatica to check their Spanish.

Step-by-step instructions

® Read the introduction with the class. Ask
students to identify the key elements of the
project from the instructions. Then follow

these steps: Rubric for evaluation

Interior de la Casa Blanca. Un dormitorio.

146 ciento cuarentay seis

Paso 1

® Each student should do some research -m
individually before pooling their information with 1 point Limited relevance. Inefficient use of class Communication is
their group. Information is time. Information is unclear. Many errors in

= Divide each question for analysis with the class. incomplete or not based | disorganized or unclear. | vocabulary and grammar.
Students need to decide how they will find the on research. Little
information for each part. Spanish is used.

Paso 2 3 points | Basic information Class time is used well. | Good communication.

= Divide the class into small groups. The results is correct. Relevant Information and content | Mostly correct
in this step depend in part on how well students information but lacks are mostly organized but | vocabulary and grammar.
have completed Paso 1, so the group should significance. Spanish is | lack some clarity.
evaluate their materials and decide if more used most of the time.

research is needed.
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PASO 2 Prepara el material para el guia
y los actores

Prepare a script for the guide. Remember to include
information for each place visited on your tour.
For example, identify each place and describe it.

Modelo Ahora estamos en la cocina. La estufa
es grande.

La cocina de la Casa Blanca.

* Prepare the questions that tourists will probably
want to ask the actors. Write the answers, too!
Modelo A. ;Preparan ustedes el desayuno aqui?

B. Si. Preparamos el desayuno, el almuerzo
y la cena. También barremos el suelo
y lavamos los platos.

PASO 3 Comprueba y evaliia

* Check your work:
— Is the cultural information clear and correct?
— Are the texts correct and complete?

* Proofread your work carefully.

PASO 4 Ensaya tu guion y actua

* Practice your scripts: take turns being the guide,
the actors, and the tourists.

* If possible, prepare costumes and simple props.

Unidad 2

Autoevaluacion

¢Qué has aprendido en esta
unidad?

Do these activities to evaluate how
well you can manage in Spanish.

a. Can you identify and describe places?

P Describe your house, a room,
or some furniture.

b. Can you say where people or things
are?
P Talk about your kitchen:
say where the appliances are.

P Ask a friend to describe his
or her room and to draw a floor
plan of it.

c. Can you talk about household

chores?

» Say what chores you and your
siblings have to do, and how often
you do them.

d. Can you talk about your free-time
activities?
P Ask two classmates what
they do at home on the
weekend.

Evaluate your skills.
For each activity, say
Very well, Well, or

I need more practice.

T T T L e W TR T
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Content

5 points Relevant, interesting
information. Many
details, and significance
is highlighted. Spanish

is used exclusively. logically.

Organization

Class time is used
wisely. Information
and content are clearly
organized visually and

Presentation

Clear communication.
Correct and complete
vocabulary and grammar.

Unit 2
PROYECTO

La Casa Blanca

Paso 3

® Have one student in the group check the
vocabulary and agreements, a second verify the
verbs and conjugations, a third approve the flow
of ideas and organization of the script, and a
fourth check that the finished script complies with
every step required in the instructions and rubric
for the project.

Paso 4

= Now the groups should be ready to practice their
scripts. Allow ample time for students to practice.

Evaluation

® Discuss the rubric before beginning the project.
Encourage students to refer to the rubric as they
prepare their projects.

Content

® Explain the importance of good data collection
(Paso 1). Students should select information that
is interesting and relevant. To develop research
skills, ask students to provide quotes in correct
format and to include a list of sources, especially
if they need to go back to them for more
research.

Organization

m | et students decide what information to include,
and then reflect on the length of their written
script and the time in oral performance. Decide
whether you want to evaluate the project
individually or in groups.

Presentation

® Students should use as much Spanish as
possible. They should check grammar and
vocabulary (Paso 3) before completing the project.
® Rehearsals should enable them to present
confidently and fluently, as well as guarantee
a good grade. Encourage creativity and a style
that holds their classmates’ attention.
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Middle School Spanish as a World Language Program

BP0

{ [¢|F (|
Students become part of the adventure as they
learn Spanish and become ““fans del espainol’!

Students join the action as they follow four students traveling to fascinating places

in the Spanish-speaking world. They become online “fans’” and vote for Andy, Tess, Tim,
and Diana, who compete to demonstrate their mastery of Spanish and understanding of
Hispanic cultures!

= Fun storyline centered on the adventures of
students just like yours!

» Seamless integration of language and culture

« Differentiated instruction to meet the needs
of ALL your students — from beginners to
advanced students and heritage speakers

« Integrated and balanced for ultimate
classroom flexibility

e
Tl oliow us "> SANTILLANA USA
\% ‘ Language Education Experts
LA == f D 2023 NW 84 Avenue, Doral, FL 33122

Phone 1-800-245-8584-Fax 1-888-248-9518

81616705227 o
www.spanishclassroom.com Spanish Classroom @plazasantillana Plaza Santillana CuStomerserVice@Santi llanausa.com


https://www.facebook.com/SantillanaSpanishClassroom/
https://twitter.com/plazasantillana
https://www.pinterest.com/plazasantillana/
http://www.santillanausa.com/spanish-classroom.html
http://www.santillanausa.com/
http://espanol.santillanausa.com/
mailto:customerservice@santillanausa.com
http://www.spanishclassroom.com/
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